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FOREWORD
by

HOWARD G. SACK ETT

Why should certain children living it rural and rela-
tively sparsely settled areas be denied the help they may
need to make them happy and successful members of
society t This question kept haunting some of us in Lewis
County, as it does in every rural region, who have respon-
sibility for the education of the children in the public
schools.

The story that follows tells what one rural county
tried to do to find an answeran answer which may make
it possible to eliminate one more minus and substitute a
plus which may be added to the many pluses of rural
living.

If it were not for Glyn Morris, who has written the
final report, this story could not be told. His professional
career has been spent in rural areas of the country, and
each place has been enriched by his insight into the needs
of rural youth, and the creative ways which he has found
for meeting them.

This Project could have one of the most far-reaching
effects for good of any with which he has been associated.
Here will be found a "blue print," based upon an active
program to organize the resources of a rural county, to
create a climate in which mental health may grow. The
"blue print" outlines a course of action which does not
require large sums of moneyjust a commitment to help
children, and a reasonable amour+, of intz,if gent effort.

While it is true that Glyn Morris gave the leadership
as Coordinator of the Project, it is also true that the
key to what success we may have had, has been due to
the cooperation, team work and effort of many people.
There have been so many people involved in this Project,
I hesitate to mention some for fear of leaving out those
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FOREWORD

who have contributed, but who must remain unnamed.
However, I must east aside my fears and give thanks to
those who have been especially responsible for help, en-
couragement, and advice.

Many thanks to the New York State Department of
Mental Hygiene for the interest and financial help to
make the Project possible, and especially to Miss Irene
Tobias, Community Mental Health Representative, who
worked so closely with us and helped guide us through
shoals and over rough roads. My thanks to a grand
group of chief school administrators who had such fine
insights into the problem, and made it possible to carry
on in their schools and school districts by opening the
necessary doors, as well as giving their time and out-
standing educational leadership; to the building princi-
pals and supervisors for their understanding and help;
to the classroom teachers for their willingness and eager-
ness to take on another burden in the hope they could
help make the burden of others easier by their partici-
pation. I especially thank Paul Sohovie, Psychologist,
and William Alexander, Elementary Supervisor (for
most of the period) on the staff of the Board of Cooper-
ative Educational Services, for the many hours of extra
work, and excellant advice; Dr. Ernest Gos line, Consult-
ing Psychiatrist, for his tremendous personal interest and
outstanding professional assistance; the school counsel-
ors and nurse-teachers; the Lewis County Health Asso-
ciation; and the Parent Teacher Associations for their
valuable help. We are grateful to Doctors W. J. l)ipboye
and William F. Anderson, Jr., of Syracuse University,
for their counsel and work on the research design.

Finally, I am grateful to John (lama, Administra-
tive Intern from Syracuse University, under the Inter-
University Program, Project II, supported by the Ford
Foundation, for his reading of the final manuscript; the
Institute for Child Study at the University of Maryland,
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and special thanks and appreciation to members of the
Office Staff, Mrs. Leo la Gaylord, who has typed and
re-typed the many drafts of the manuscript as well as
records of Project reports, and to Mrs. Edna Sessions,
my Secretary and right hand, for accepting the many
distractions and disruptions caused by the Project.
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CHAPTER I

What the Reader May Expert

The story of how citizens of a rural county succeeded
in developing a community mental health program by way
of a pilot project would not seem to promise anything
enchanting to a reader. But, after nearly foi ears of
effort, when the community leaders met in e, rence to
plan next steps, a speaker emphatically stated "This is
a story that should be told."

Some details of the four year Project were described
to a professional group outside Lewis County. The narra-
tor, a participant in one of the Project group experiences,
alleged (perhaps extremely) that the audience "almost
fell out of their chairs!"

From the faltering beginning to the end of the first
phase, as more people became involved, interest increased.
Eventually, what had been accomplished, and what could
yet be done, developed enthusiasm of high amperage. New
and important (Into had been compiled on some aspects of
mental health By way of adding some icing to the above,
the yearly budget was less than $12,000. Because this was
a pilot program the budget included considerable expense
for research and equipment necessary to the research.

Lewis County now has a feasible community plan for
improving mental health, soundly based on features which
can be duplicated in some form or other in many rural
communities. In principle, one might even conclude that
what was learned in Lewis County might apply to any
community.

Later in this narrative, after describing how and why
the program was started, achievements as well as prob.
lems will be described in detail. In brief, the following
occurred from November 1959 to June 1963:
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1. All county school administrators, supervisors, and
other key personnel held two week end conferences
on mental health.

2. The above group, together with ct 'inselors of the
nine county district schools, devoted five consecu-
tive afternoons and evenings to Child Study, under
the leadership of Dr. Daniel A. Prescott.

3. The administrators and supervisors held twenty-
four all-afternoon sessions to study and discuss
topics related to improving human relations with-
in the school.

4. About one third of the 350 teachers volunteered to
participate in a three-year program of Child Study.
This included three two-week summer workshops
and nine lectures by specialists.

5. Seven central schools held a coordinated series of
five PTA meetings (total of thirty-five meetings)
on sonic aspect of mental health.

6. The counselors, psychologists, and a school nurse
met thirty-six times with the Consulting Psychia-
trist for intensive study of human behavior.

7. A majority of the clergy, both Protestant and Cath-
olic, met regularly with the Consulting Psychiatrist
for discussion and lectures.

8. Two day-long county-wide conferences on mental
health were held at the county-seat.

9. The Consulting Psychiatrist met five times with
available members of the county Medical Society.
The Society also sponsored a meeting of unusual
interest attended by over bt.N enty professional per-
sons residing in Lewis Cr,unty.

10. A resource library of approximately 150 profes-
sional books and many pamphlets, on mental health,
counseling, and related topics was established and
made easily available to toachers, clergymen, and
others.
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WHAT THE READER MAY EXPECT

11. The District Superintendent of Schools, his staff,
and other key personnel held innumerable formal
and informal conferences, primarily on planning
and strategy.

12. The Consulting Psychiatrist bad many informal
consultations with individuals, suggesting how to
proceed in their own work with individuals; and,
on a number of occasions, gave professional assist-
ance where it was otherwise impossible or difficult
to obtain.

13. Several discrete programs of the Project were re-
searched, and other experiences evaluated subjec-
tively. Two experts were employed to design the
research and tabulate such data as could be ob-
tained.

14. The Consulting Psychiatrist through his exp ri-
ence and observations effected a tentative rationale
for developing a community mental health pro-
gram. He also discovered problems and obstacles
inherent in a relatively new concept for improving
mental health.

15. Two community agencies will provide funds to
maple the program as established, to continue and
to expand.

The program was not all peaches and cream; and part
of the value of the Project lies in reporting difficulties
encountered.

The closing conference, briefly described later in this
report was limited to members of groups who had worked
closely with the Consulting Psychiatrist, together with
representatives of other county organizations essential to
a community mental health program. A notable feature
of this conclave was the spectrum of viewpoints repre-
sented, both lay and professional, which included clergy-
men of widely different orientation. This shows that eon-
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cern for the well-being of children somehow transcends
discrete metaphysical and theological concerns. Even as
this report is being compiled, a series of a dozen meetings
for clergymen has been arranged and are in progress;
and the counselors are in weekly session with the Psychi-
atrist.

The prospects are good that as time goes on, other
groups and organizations will be included in the commu-
nity mental health program described in the following
pages. This prediction is based on the enthusiasm of those
now involved. Furthermore, a statement by a knowledg-
able person also seems to indicate future trends for the
Lewis County Mental Health program. "." is person was
not involved in the Project, but had indire.31y picked up
the essence of a group experience, and stated to a member
of the group, "I'd give an awful lot to have bad your
experience !" Sho will have an opportunity ! And to in-
sure this; she did much to help secure funds for continuing
the Lewis County program.

4



CHAPTER II

The Setting

Lewis County, covering an area of 1,270 square miles,
is east of Lake Ontario and includes some of the foothills
of the Adirondack Mountains. Much of the area is cutover
timber land. The Black River, running north and south,
divides the county roughly in the middle. About twenty-
four percent of the annual income of county residents
comes from agriculture, srpporting thirty-one percent of
the working population. Approximately twenty-five per-
cent of the population is employed in manufacturing, pri-
marily of wood and paper products and related industries.
The remainder of the population is engaged in trades
and services, government and other occupations. The
population in 1960 was 23,249, a figure which has remained
almost constant for half a century, but 728 higher than
in 1950. Much of the land on the western plateau, with
an altitude of 2,000 feet, was formerly used for agricul-
ture but is now being reforested. abandonment of this
area partly accounts for the stable population. The county
has the greatest annual snowfall of any region east of the
Rockies, making it a popular winter sport area. There is
abundant water power available. Lowville, the county
seat, is the largest village, having a population of 3,800.

With this setting in mind, certain difficulties must
obviously be considered in developing this particular
community mental health program. The most apparent
ones are physical, i.e., the severe winter climate and the
distance between schools, so that during winter, the
weathera combination of continuing snow-fall (median
per year 144 inches) and cold, on occasion as low as
50° below zero---produces chronic uncertainty as regards
meeting schedules, particularly night meetings. During

5
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winter, the wind can meke a road disappear in clouds of
swirling snow, and produce terror in a motorist, and sub-
sequently reticence about driving a car at night.

There are seven "centralized" school districts. The
central schools range in size from 540 to 1900 pupils. Two
of the schools are sixty-six miles apart. All schools par-
ticipate in the services made available through the Board
of Cooperative Educational Services, of which the Dis-
trict Superintendent is the Executive Officer. This Board
makes it possible for a school district to contract for
services such as health service, art education, physical
education, dental hygiene, driver education, music, ele-
mentary supervisio,i, guidance, speech therapy, audio-
visual services. and special classes for retarded children,
which are not possible for an individual district to sup-
port.

Teacher turnover varies from year to year; in the
school year 1963-64 it was approximately twenty percent,
Thii should be kept in mind, even though the total pop-
ulation figure remains stable. The chronic errosion of
human resources which characterizes rural communities
also persists to some extent in Lewis County.

But, to place this situation in perspective, it must be
emphasized that within the county are constructive forces,
both in nature and in the people, which are reflected in
this narrative.



CHAPTER 111

The Project's Roots

The Lewis County Project did not pop into being. It
would be difficult, if not impossible, to delineate the inher-
ent and indigenous factors which ultimately must be con-
sidered in a description of this community effortcom-
plex as this is. Suffice it to say that fortunately for Lewis
County, several of its former district superintendents had
transcended the limitations of geography and climate, and
had viewed the public school program in large terms.

The present District Superintendent, Howard G. Sack-
ett, became superintendent of the entire county as a result
of the New York State Education Department's policy of
combining districts upon the retirement of former super-
intendents. This policy was based on changes in methods
of travel and communication; hence the amalgamation of
school districts.

By a fortunate combination of circumstances Howard
Sackett had experienced the consolidation of the four
original districts. Sensitive to the insights of former
superintendents, he proceeded to build on the solid foun-
dations inherent in the community.

When the present District Superintendent took office
he was aware that a study of rural community improve-
ment programs revealed that results were notably effected
by the attitude of the local school administrator toward
the program. For example, a successful effort to improve
community health services in Michigan depended on indi-
vidual local administrative support of goals and proce-
dures. In this narrative the reader will find evidence to
support the Michigan study, conducted by the Kellogg
Foundation.

With the above in mind, Superintendent Sackett, be-
7
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ginning in 1931, met with all the district principals for
an entire afternoon, every other week; each time at a dif-
ferent school. He has continued this practice ever since.

The meetings began with luncheon served by the home-
making class. The agenda included a minimum of routine
administrative and housekeeping matters. Most of the
time was devoted to such topics as "How to Meet Pupil
Needs"; "How to Improve the Reading Program";
"How to Select and Use Standardized Tests." When
someone raised such a question as "How do you fellows
select cheer-leaders?" the problem was examined for its
educational implication, so that the principals eventually
learned that the Superintendent's meetings were not going
to be devoted to exchanging "tricks" of the trade except
where these were appropriate.

The District Superintendent was not required to hold
these meetings. By doing so, he established a climate
which nurtured communication and the gradual exten-
sion of a viewpoint which led to the community mental
health project initiated in November 1959.

Several administrators concurrently began holding
faculty meetings every other week. The focus at these
meetings was more or less on the topics considered at the
Superintendent's meetings. At the faculty meetings, how-
ever, the teachers often wanted to discuss problems of
individual pupils within their particular schools. At first
the discussions were informal, and, more often than not,
revealed gaps in information about pupils, which should
he found in the individual pupil record folders. This led
to consideration of the need to improve the quality of the
school's cumulative records so that these could be more
effectively used in guidance.

The Superintendent, by providing leadership through
in-service training of the district principals, set the pace
for their leadership. Gradually, the principals confi-

8
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dently ventured into new or neglected areas of in-service
training.

Due to the tone and regularity of the Superintendent's
meetings, district principals were able to deal more frank-
ly with basic problems in their respective schools. A
recent letter from a former principal stated, " F.B. and I
get together often. We still talk about the administrator's
organization of Lewis County. We miss this sort of group
interaction. It is so important to effective administra-
tion." (Italics mine)

Contrary to what is commonly assumed, teachers gen-
erally do not object to giving time for in-service training
if the meetings are devoted to well planned programs
which help them better understand the pupils. Conse-
quently, the teachers gain more professional competence
and personal satisfaction.

To fill in the picture, it is necessary to point out that
during the years prior to the time when the request for
the Project plan was presented to the New York State
Department of Mental Hygiene at Albany, several other
events and circumstances were influencing the District
Superintendent and others to take the position which
resulted in the Project.

In the first place, personnel of the New York State
Traveling Child Guidance Clinic, which came to Lewis
County once each week during the fall and spring, often
had time on their hands. Although the clinic staff con-
sisted of an excellent and well-trained psychiatrist, a clin-
ical psychologist, and a psychiatric social worker, they
frequently were not pressed with eases.* Some persons
thought this situation stemmed from the transitory nature
of the clinic, and that this condition would be remedied
by establishing a permanent, locally financed clinic. On
the other band, many who were favorably disposed to the

This condition does not prevail at this writing.

9
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clinic had concluded that the community was 'tot yet ready
for such a clinic. Considerable education of parents and
teachers would be necessary before this goal could be
reached. It should be noted too, that the Mental Health
Committee of the Lewis County Health Association had
given much thought to organizing a permanent mental
health clinic in Lewis County. After sounding out some
of the officials within the county, however, the Committee
had more or less concluded that a permanent mental
health clinic was out of the question. Even if funds were
available, a realistic look at the matter would lead to the
conclusion that staffing such a clinic would be practically
impossible. Furthermore, there was a growing convic-
tion that a clinic, even a full-time clinic, was only one facet
of a community mental health program.

Second, as individual school faculties met to consider
the problems of certain students in their schools, the ad-
ministrators, counselors and teachers increasingly sensed
that when a child had a special learning problem, as, for
example, in reading or arithmetic, this problem frequent-
ly had its origin in some emotional disturbance or was
accompanied by an emotional problem. The point of view
then evolving among Lewis County educators is well ex-
pressed by the authors of "Anxiety in Elementary
School Children." They are convinced " ...that the vast
mental health problem in our society should be attacked
by focusing on the relatively young child in a situation
in which all children must participate, namely, the
school." 15

Furthermore, Withal! states, "Evidence is accumu-
lating that the socio-psychological forces generated in the
classrooms have greater impact on the learners academi-
cally and psychologically than any pedagogical devices
or stratagems. Hence it follows that careful study and
assessment of these forces is essential, and current re-
search is guided by this fact." 15

10
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Because of the conditions mentioned above, it became
clear that the only possible way to develop a community
mental health program in Lewis County should take the
following into account :

1. The educational system was the logical starting
point, a fact increasingly underlined by the positive
attitudes and interests of the administrators and
many of the teachers.

2. The community must be gradually involved.
3. There were many untapped human resources will eh

could be harnessed to enhance mental health.
4. A program of mental health education was essen-

tial for any progress toward securing adequate and
permanent mental health services.

And so, after numerous conferences, the District Su-
perintendent decided to do something about the situation,
and a plan was drawn up to be submitted to the New York
State Department of Mental Hygiene.

By way of hindsight, it is interesting to note that as
early as 1957, the Lewis Countians were seeking to estab-
lish a community mental health program by beginning
in the school. They did not realize however, that mental
health education and related research on this was of con-
cern to others. For example, Osborne states "It may
seem pretentious to suggest that the mental health empha-
sis can and should be the generic base of the education
enterprise from the primary grades through the graduate
school and extramural adult education. But even for the
pure scientist, knowledge and understanding of himself
as a person, his personal and professional goals and ob-
jectives, is essential. In considerable measure his effec-
tiveness will be determined by the kind of self-concept he
develops and his ability to relate to those others with
whom he must interact in the home, community, and on
the job." s In the introduction to the same report we read

11
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the following: "There is a great deal of material and a
great variety of devices available for the education of the
general public in the principles of mental health and
mental illness. What is needed now is an evaluation of
these materials and of the methods which a citizens'
organization can employ in applying these materials effec-
tively." °

It should be noted in passing that at the conclusion of
the Lewis County Project, it seemed that there had been
modest effort to "educate," and to evaluate a community
mental health program. There was limited but thought-
provoking data resulting from the research. There also
was the conviction that professional and lay persons are
eager to support a mental health program. A technical
definition of mental health was not available to them.
Perhaps, however, Lewis Countians surmised the mean-
ing of mental health. At least they were aware that some
people are in trouble, and that their troubles, somehow
or other prevent them from effectively using their poten-
tials. Parents, teachers, clergymen, physicians and nurses,
managers of industry, local town policemen, more or less
recognized behavioral disorder or malfunction that could
not be attributed to any apparent specific physical cause.

Subsequently, a preliminary proposal was drawn up
in 1957 and discussed with representatives of the State
Department of Mental Hygiene. Although the funds were
not available at that time, the State Department of Mental
Hygiene looked with favor on the Project. Eventually,
funds were available. After some minor modifications the
Project was accepted by the Department on November 15,
1959, with one condition, viz, that a consulting phychia-
trist be engaged. Ills specific duties, however, were not
spelled out.

At first this condition seemed impossible to meet since
no psychiatrist was available nearby. Fortunately how-
ever, Dr. Ernest (losline had recently moved into Utica

12
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to take charge of the Oneida County Mental Health Pro-
gram, and, it turned out that he was deeply interested in
the Project goals. He was especially interested in the
community "do-it-yourself" aspect.

Later in this narrative the strategic and important
pioneer relationship oetween a psychiatrist rf another
county and citizens of Lewis County will be discussed.
One major result of this program is what was learned
about how a psychiatrist, busily engaged in his own duties
in a city, could effectively use his skills, limited time and
professional experience, working with a limited number
of leaders and groups in a rural county forty miles away.

In substance, the purpose of the Project as outlined
was achieved, although modifications had to be made along
the way, particularly on the evalution of the Project; but
more on this later.

13



CHAPTER IV

The Administrators Get on Target

This Project is based on the idea that there is "a
strong community of interest between the schools and the
mental health of the entire community.' The position
taken throughout the Project is that mental health is an
on-going and fluctating product of, among other things,
the day by day interaction of an individual with signifi-
cant people in his environment: in the ht;ine, the church,
the school, and the community.

Teachers in Lewis County had a major role in this
Project. A major assumption of the Project was that
teachers are a reservoir of professional knowledge about
human behavior. It is doubtful, however, that the results
they achieved could have been possible without the ad-
ministrators being favorably disposed to the Project.
Their role and experiences, shortly will be described. As
individual classroom teachers depend upon the leadership
of their particular school administrator, so do the indi-
vidual administrators depend upon, and are affected by,
the leadership of the district superintendent. All the
more so in New York State, because the relationship be-
tween the district superintendent, and the administrators
of the respective districts within his area, has some unique
characteristics. In New York State the district superin-
tendent is the representative of the State Commissioner
of Education. His legally prescribed duties and powers
are almost entirely fiscal and administrative in nature.
It is his duty to call teacners togetherthe frequency not
determined by lawexcept that a maximum of five days

Taken from the speech made by Marvin E. Perkins, M.D., Commis-
sioner of Mental Health Services, and Director of Community Mental
Health Services, New York City, at the closing conference of the Project,
May al, 1983.

14
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per year is set for 'meetings with all teachers for confer-
ences on educational matters. But the quality of these
meetings is not, and could not, be prescribed. He may or
he may not go beyond the legal prescription of his func-
tion, depending upon his own inclination. That is to say,
he may, if he wishes, serve as a leader in developing cur-
riculum, and improving instruction, all of which involves
providing a variety of learning experiences for his col-
leagues within the district. In this nebulous area, the sky
is the limit, depending upon circumstances and the lead-
ership quality of the superintendent.'

A narrative of this Project would be incomplete
without a brief description of the point of view of Super-
intendent Howard Sackett. His actions indicate that he
thinks administrating public schools goes far beyond
housekeeping and budget making. He believes that quality
education should be made available to all boys and girls.
He is constantly in touch with the public, through his
numerous meetings with boards of education and other
lay groups. His experience in this respect has taught him
to bend with the wind, and to concede one battle in order
to win the war. His characteristic method of working in
a group is highly flavored by hi.; belief that concensus
must be reached before making a changeor starting a
new program. He willingly delegates responsibility to
his staff. Most important of all, he practices a major
mental health principle; he is able to listen patiently, and
with a minimum of interruption, to anyone who seeks his
counsel. Although encumbered with many responsibili-
ties, his whole demeanor is one of leisurely approach to
any problem or complex situation. He never forgets that
he is working with human beings.

He sees the education of boys and girls as a process
involving not only their minds but their emotions; and
that these are interwoven and never out of contextsome-
times favorable to the growth of the child as a person ;

15
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sometimes not so. He knows that children have "needs"
and that their "needs" pattern, and rate of growth are
variables which should always be taken into account in
teaching boys and girls. He enthusiastically supports any
group of teachers who voluntarily give time to the study
of children, more of which we shall describe in a later
chapter.

Briefly stated, then, this Project began with the Dis-
trict Superintendent's leadership and vision ; following
which the principals and their administrative personnel
were brought in, including supervisors, the School I'hy-
chologist, and counselors; then the classroom teachers.
When the schools had become firmly involved, segments
of the community were included as it became possible to
do so.

As soon as the Project had been approved by the New
York State Department of Mental Hygiene, the District
Superintendent and the Assistant Superintendent met
with the principals of the nine Lewis County districts,
three elementary school supervisors, and the School Psy-
chologist employed by the Board of Cooperative Educa-
tional Services. The meeting was held at Ci'azenovia, New
York, in November, 1959. It was held away from home
base in order to be free of interruption, and thereby to
focus on the task.

Essentially, the purpose of this meeting was to dis-
cuss the Project, to clarify its goals and purpose, and to
reach agreement on next steps. It was made clear that
the special knowledge and talent of Paul Sohovic, the only
School Psychologist in Lewis County at that time, would
be especially needed. Mr. Sackett emphasized at the out-
set that no school need participate in the Project if the
principal and his board of education were not inclined to
do so.

As anticipated, not everyone in the group saw the
Project in the same terms and from the same view point.
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Also it was expected that there would be a few incomplete
count downs before the Project got into orbit. Since all
that was available to the group was a copy of the Project
design which had been approved by the State Department
of Mental Hygiene, it was natural that each person present
was groping to discover and understand his role in the
developing Project, as well as what would be expected of
the members of his staff. At that point, for the most part,
the term "mental health" meant everything and nothing;
so the focus was on the question, "Who does what ?" and
"Where do we begin?" It was more or less taken for
granted that the administrators would continue their reg-
ular meeting with the Disi rict Supfrintendent ; but now
it appeared that these meetings would have a somewhat
different flavor than heretofore.

In order to organize the administrative problems into
the over-all Project plan, all possible problems, even re-
motely related, were listed and discussed, but with the
understanding of course, that no action could be taken on
these problems at that time. A record of that meeting
shows a wide range of problems and topics, from the frus-
trations of an administrator caused by a school custodian,
to the relationship between the reading difficulties of chil-
dren and the subsequent anxiety of their parents. The
spectrum of problems, to mention just a few, included :

I. How can we get parents to understand something
about child growth and development f

2. Is it possible to decrease the pressures put on teach-
ers by the public?

3. How can we avoid the stigma of having a school
psychologist work with a pupil?

4. What can be done to discover potential mental ill-
ness in quiet and well behaved children?

5. Why is it so difficult to change an individual's pat-
tern of behavior?

6. What can be done about the strain on pupils result-
ing from repeated standardized testing?

17
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7. How can the curriculum be made more sensitive to
what is already known about how children learn?
etc., etc.

Even at that time, the administrators were looking
over their shoulders at the idea that they might profitably
examine administrative processes in the light of their
effect on the mental health of teachers and pupils. As the
discussion went on, one of the group pointed out for no
apparent reason, that the word "understanding" was
used frequently in the discussion. He anticipated what
was later reinforced through the Project, namely, that
"understanding" is basic to mental health.

In the background of each administrator's mind also
was apprehension about securing school board approval
to participate in the Project. Not clear at the time, how-
ever, was the realization that the reason for any appre-
hension was simply because the administrators appar-
ently did not have a clear and detailed understanding of
what the Project was all about.

Eventually, before the group could adjourn, it was
necessary to give the Project a title. Selecting a name for
a tangible thing, such as a new-born babe, is sometimes
difficult enough ; the selection of a title for a project, not
quite clearly defined to those who were to carry on was
somewhat sticky. The major reason for this soon became
apparent : "mental health," even out of context, sets up
resistance. Some of the group did not want to include the
term mental health in the title, and, perhaps wisely so at
that point. Some of them anticipated the possible nega-
tive reactions of members of their respective boards of
education. Eventually, the Project was christened with
the umbrella-like title, Lewis County Cooperative Youth
Project. It was agreed that at least one more meeting
would be needed to discuss how best to present the Project
to a board of education. As an aside, several of the group
expressed some sensitivity about the research aspect of
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the Project. This was a perfectly normal concern, consid-
ering that at that point it was not clear who was to be
evaluated or how.

Before adjournment, the possibility of having a pro-
gram of Child Study such as the one developed by the
Institute For Child Study at the University of Maryland
was considered. Pending approval of boards of education,
it was agreed that this program should be made available
for those teachers in Lewis County who wished to partici-
pate.

The matter of securing board approval was fairly well
cleared up at the next meeting of the administrators. This
was a crucial hurdle, and it was necessary thoroughly to
discuss it; it seemed highly unlikely that any school board
member could take exception to its obvious potential value
to the youth and adults of Lewis County.

The principals continued their regular bi-monthly
meetings; the focus now, however, was on topics and areas
which were more or less directly related to the Project
goals. Meanwhile two other intensive in-service confer-
ences were held by the administrators; one involving their
participation in Child Study which will be described later;
the other, a week end conference held approximately a
year after the one which has just been described.

In October, 1960, the group met at Colgate Inn, Ham-
ilton, New York, with Dr. Ernest Gosline, the Consulting
Psychiatrist. The agenda for the week end meeting at
Hamilton consisted of " The Meaning of Aggression," and
"The Meaning of Discipline.' Now the group was more
capable than ever before of looking intensively at pro-
found psychological problems.

The first topic took up most of an afternoon and eve-
ning. Dr. Gosline defined the meaning of "aggression,"
as well as placing this mechanism in the context of a par-

The transcribed record of this conference runs to 129 typed pages.

19



MOBILIZING A RURAL COMMUNITY FOR MENTAL HEALTH

tienlar psychiatric framework. The discussion included a
detailed explanation of the dynamics of aggression and
the many forms aggression may take. Implications were
spelled out, particularly regarding aggression in the
school setting, both as a positive and as a destructive force
in human behavior. After such an experience as this one,
it seems difficult to believe that anyone who deals with
people should not have some understanding of what
" aggression " means.

At the Colgate meeting a modest experiment was car-
ried on. Before the lecture and discussion on aggression
the first half of a film entitled "Discipline in the Class-
room" was shown. The film shows two ways of handling
what teachers call "discipline" (also known as control).
The first half shows a classroom in which the teacher him-
self is out of control, and, because of his poor judgment
and his inability to understand his own insecurity, subse-
quently loses control of the pupils in his classroom. (Later
in this narrative we shall discuss "discipline" in more
detail because of its importance to classroom teachers).
At this point the film was stoppedthat is before the sec-
ond sequenceand each member of the group was asked
to write a brief, unsigned, essay on what he saw. The next
morning, i.e., following Dr. Oosline's detailed lectur' and
the ensuing discussion, the second half of the film was
viewed. This showed how another teacher, who possessed
understanding of human nature and a modest sense of
humor, would handle the situation in the same classroom.
Following this viewing of the filmand, without prior
notification, each member of the group was then asked to
write another essay, i.e., to react to what they saw in the
second part of the film. Later, a count was made of arbi-
trarily seleeted psychological terms found in the two es-
says. No names were attached to the essays, they were
merely identified by number. Below is what was found as
a result of Dr. Gosline's lecture and the ensuing discus-
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sion. Column 1 shows the number of words and phrases
found in the first group of essays. Column 2 shows the
number and variety of words and phrases found in the
second group of essays:

COLUMN 1

These words and phrases were found in essay No. 1.

Anxieties 1

Emotionally 1
Emotional unstable 1

Hostilities 1

Insecure 1

Problems 1

COLUM N

These words and phrases were found in essay No.

Acting out compulsions and aggression
Aggression 9
Aggressive 11
Anxiety
Anxiet ies
Attention getting 1
Defense
Defense 'Mechanism 4
Ego
Emotionally unstable 1

Feelings
Feeling of personal guilt
Frustrations 5
Hit out against
Hostility
Inseurities 1

Mechanisms 1

Motivation 1

Needs
Projects 1
Reaction to 1
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Reference to cause of behavior 1
Striking out 1
Tension 1
The teacher's personal problems 8
Why people do things they do 1

For whatever it is worth, it seems obvious that the be-
havior of the teachers in the film on discipline bad taken
on meaning for the group in terms of psychological con-
cepts. For the time being at least, the audience was think-
ing in a somewhat different dimension than before. It may
not be out of order to assume that education, whether of
children or adults, may be more fruitful if the experience
is sustained and the topic is in focus. Perhaps the frag-
mentation of a child's daily school experience has some
bearing on mental health.

The week end seminar closed following the description
of a "discipline clinic" by a principal from a neighboring
high school.

r most of the two years, the topics of the hi-monthly
mee4 gs of the District Superintendent, principals, and
s.,pervisors were geared to the Project. To be sure, there
were occasional lapses: at times it was difficult for some
to push next year's budget figures out of mind; or the
problem of where to find new teachers. And there was an
occasional human yen on the part of some to find a simple
formula for dealing with complex administrative dilem-
mas.

At the risk of over-simplification, the substance of
these meetings revolved around : 1) the meaning of "frus-
tration," 2) the meaning of "self-concept," 3) the mean-
ing of "perception," 4) the meaning of "threat," and 5)
problems in communication. There were occasional short
lectures necessary to describe a theoretical frame of ref-
erence and an occasional viewing of fihns,* and, whenever
possible, situations were role-played. The agenda for one

A list of films will be found in the appendix.
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meeting seemed to flow quite easily, either directly or by
implication, from the previous meeting. There was ample
flexibility so that the agenda often grew out of problems
brought to the meetings by the principals themselves.

When one principal reported that his teachers had re-
cently devoted several faculty meetings to considering
their own frustrations, he declared that his teachers' meet-
ings or this topic proved helpful to him as well as to his
faculty.

The administrators then wanted to discuss their own
frustrations and needs. This topic continued to be on the
agenda for several sessions. In summarizing their frus-
trations, the following points were made :

1. The principal is caught in the crossfire of teachers,
parents, pupils, board members, as well as vague
and often unfounded rumors which develop in any
community.

2. He is more or less under constant threat.
3. He has the need always to be right.
4. Pupils, teachers and the public have an image of

him which includes measures of high expectation.
The principals were able to look fairly straight in the

eye at the frustrations of both teachers and administra-
tors. They recognized that there are a variety of pressures
and deadline demands which can create chronic frustra-
tion for many people.

When it came to the point of discussing the threat
which an administrator presents to some or all of his teach-
ers, the principals found it somewhat difficult at first to
accept the possibility that such a state of affairs might
exist. But then, they began to look at the problem in some
detail and to discuss such matters as the principal as an
authority figure in the school community by virtue of rep-
resenting the board of education ; that he is in a position
to give or withhold what may be needed by a teacher ;
either supplies needed for instruction, favoralde location
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courageously discussed the insight he had gained regard-
ing his motives for becoming an administrator. He rec-
ognized that some of his unmet needs as a boy needs
growing of some feeling of inferiority might now be
compensated for by his work in administration.

It was logical at this point to look at the meaning of
perception: namely, that the principal sees the situation
one way, the teacher, or other members of his staff, see it
another way. After viewing the film "Perception" they
recognized that good human relations could be blocked by
a distortion in perception. Each person sees the situation
from a viewpoint which is undoubtedly conditioned by his
own background and current needs. The group concluded,
after considerable discussion on perception, that a situa-
tion might always be improved whenever there is conflict
between human beings in the school or the community or
the home, by asking the question" How do you think he
sees the problem or the situation?"

With time, the administrators were more able to bring
their respective personal human relations problems before
the group for discussion. In doing so they could not avoid
eonsidering the importance of communication in human
relations. This problem was brought into focus by role-
playing. and by carefully examining the meaning of words
used in a conference between an administrator and a
teacher or a parent. They recognized that such a confer-
ence could take on volatile dimensions if words used were
emotionally loaded and had different meanings for differ-
ent people. For example, one principal brought up a situ-
ation in which a teacher was caught in the squeeze between
certification requirements and the demands of personal
problems which made it difficult Cor him to meet both
requirements at the same time. After describing the situ-
ation the principal involved assumed his own role, and
another principal played the role of the teacher. After
role-playing this situation, other members of the group
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eeption, threat, and frustration turned out to be a most
effective way of helping the administrators not only
understand basic psychological mechanisms but more
clearly to see their roles in the complex milieu of adminis-
tration. In fact, this particular in-service experience made
such an impression on some administrator.; that three
years later they suggested that an account of their role-
playing experiences be included in an orientation program
for all new teachers coining into Lewis County.

From time to time the group considered some of the
elements which maintain homeostasis within the school,
and how this can be disrupted if the administrator fails to
recognize the reality of collective emotion in his school.
He may unwittingly throw it off balance by unwarranted
or unprepared-for changes in routine. Related to this, the
group aired their views on "stress" as this was nuuii-
fested by teachers and pupils, and some of the conditions
which contribute to stress within the school. For example,
changing teacher's schedules without adequate prepara-
tion of teachers for change; giving a teacher a difficult
group to handle at the last period of the day; or issuing
bulletins on matters which should have been discussed
before taking action.

Lectures were few, but were occasionally needed to
change the pace, and to present material to the adminis-
trators which might he useful in the light of points brought
out in discussion. For example, it became apparent as
time went on that an administrator needel a simple but
workable theoretical frame of reference with regard to
behavior. At that time, a frame of reference which
seemed most appropriate and easy to comprehend in its
bare framework was an adaptation of Maslow's "Needs
Theory." An outline of Maslow's theory of human
motivation, adapted from his book, "Motivation and Per-
sonality," 7 was presented and discussed (see Appendix
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A). Briefly stated this is a hierachy of five major "needs"
areas:

First need Physiological
Second need Safety
Third need Love
Fourth need Esteem
Fifth need Self-actualization

( This need is seldom, or ever achieved, unless
more basic needs are satisfied).

Three inq ortant generalizations were pointed out in
the discussion :

1. Needs are arranged in such order as to require the
gratification of one manifest need before moving on
to another. Gratification, however, is not merely
satisfaction but is a means of releasing tension.

2. Failure to meet needs at one level, such as "esteem"
needs, stimulates the individual to fall back to needs
of another level, or vice versa. For example, when
love needs are not met, these may be substituted by
moving up to esteem needs, i.e., a person who feels
unloved may compensate by acquiring status, or
reputation for achievement.

3. Teachers might find the following generalization to
be more useful than any other : only unsatisfied
needs net as strong motivators of behavior. In other
words, this generalization suggests that any deviate
behavior is a signal that some basic need is not
being met.

Another useful frame of reference discussed is the one
developed by Havighurst, known as " Developmental
Tasks." 3 Again, at the risk of over-simplification, the
position taken by Havighurst is that at certain stages in
the development of a child, by the very nature of his own
growth p: ocesses, and the demands of the culture, he auto-
matically wants to learn certain skills to prepare himself
for what will be required of him as an adult. This does
not mear that every adolescent at age twelve and on the
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same day begins to work on the developmental task of
"learning an appropriate masculine or feminine social
role"; some twelve-year-olds mature more slowly than
others. But generally speaking, at about age twelve, the
adolescent begins working on the developmental tasks
common to twelve- year -olds, whether parents or teachers
know it or not. Another way to look at this matter is by
way of assuming that the ten developmental tasks of the
adolescent peer group, or some variation, or omission
thereof, is the ninjor agenda as far as the youngster is
concerned. Some of the developmental tasks are more
apparent than othersdepending mon the individual in-
volvedand may be quite volatile. The emotion which is
generated thereby, and the sometimes bizarre u ay in
which a youngster attempts to meet the requirements of
his developmental tasks, causes a parent to wonder what
is going on, as the youngster oscillates between meeting
the demands of his developmental tasks and retreating
to the security and certainty of an earlier state of devel-
opment. In any case, if a youngster by-passes a develop-
mental task, be will run into it sooner or later, only to find
that it is much harder to learn when he is no longer an
adolescent than it would have been at the required age.
Boys and girls have a legitimate claim to the fulfillment
of these tasks, and regardless of the bill of fare provided
by the school, they more or less work on these tasks at all
times. (See Appendix 13 for list of tasks)

What has this got to do with mental health? Mental
health is enhanced, not only for the pupils, but for the
teacher as welland we might add the parent toowhen
there is recognition that a growing boy or girl works on
these tasks. In other words, much of the so-called aca-
demic studies in the typical high school might be more
eagerly pursued by many pupils if all concerned in teach-
ing them would recognize that the developmental tasks
of the adolescent could be used for motivating him and
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embellishing the curriculum. It doesn't take much
thought to realize that while a youngster may find intel-
lectual satisfaction in pursuing some particular subject,
this is not the only cause for his efforts. lie dreams of the
time when he will be independent of parents, economically
independent by having an occupation ; when he will have
a home of his own ; and when, perhaps most difficult of all,
the value system of the society in which he lives will make
enough sense for him so that he can commit himself to it
wholeheartedly.

Mental health is enhanced when the youngster's efforts
and goals are as consistent as possible; when at least some
of his curriculum is based on his need for finding immedi-
ate personal meaning in life.

As this group moved along the way to better hnman
relations it should be apparent to the reader that two
important milestones had been reached. 1) By taking
two entire afternoons to discuss a relatively minor prob-
lem involving a bus driver, and his needs, indieated that
the administrators were becoming more aware that minor
details in human relations are important and are not sim-
ilarly perceived from the top of the totem pole as they are
from the bottom. 2) The group had now arrived at the
point where they not only could take two entire afternoons
to examine and discuss the bus driver situation, but they
did so willingly. When the discussion ran over the usual
time for closing they wanted to continue discussing this
question. Furthermore, there was increasing expression
of dissatisfaction by some of the group if the afternoon
meetings were cut slu ; they wanted the time extended.
Apparently the quality of the sessions with Dr. (losline,
and with I )r. Prescott (which will be described later), had
made an impression ! The administrators had tasted the
professional satisfaction of looking at human relations in
detail and depth; they became more eager to explore in-
tensively other problems.
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In conclusion, these meetings demonstrated certain
important processes necessary to help administrators
toward a broader and deeper understanding of their role.

1) instead of discussing human relations in the ab-
stract, their understanding developed through dis-
cussion of actual situations within the schools.

2) By role-playing, they recognized certain aspects of
a problem heretofore unnoticed.

3) The principals increasingly realized on the one hand
that human behavior sometimes doesn't seem to
make sense; on the other hand, with some under-
standing and thought, the emotion involved in a
concrete situation can be recognized and its logic
understood.

4) In all the situations discussed, the importance of
two-way communication became notieeable.

5) None of the human relations problems discussed
could be adequately understood without placing
them within the context not only of the school, but
in the context of an individual's life outside the
school eommunity.

The latter point became increasingly apparent when
the principals discussed such a simple thing as a pupil
who lived in a home where the father worked a night shift.
This meant that during the day while the father slept, the
child had to be silent at home, but during the school hours
took his restraint out on an already annoyed and possibly
insecure teacher. Since this problem eventually could
wind up in the principal's lap, it was obvious to the group
that in this particular situation, as in many other similar
ones, the administrator was dealing with an annoyed
teacher, an irritated child, and a complex family situation.
In other words, whether school personnel wish it or not,
the child inevitably brings to the classroom the stress and
strain of his how milieu. Ile does not hang himself and
his past on the door outside the classroom as he does his
hat and coat.

31



CHAPTER V

The Teachers Study f'hildren

Because the results of the Child Study program in
Lewis County seemed so meaningful with respect to the
Project goals, a somewhat detailed description of this is
essential. Child Study means exactly what it says: the
methods used and point of view expressed combine to
produce a more or less profound understanding of human
behavior. This is all the more striking because teachers
are accustomed to hearing about their responsibility for
knowing the individual child, and recognizing individual
differences, yet are unable to do so for several reasons.
Studying an individual child requires a synthesis of scien-
tific knowledge now available about children, together with
data obtained by observation over 1111 adequate time span.
This process eventually leads to understanding the forces
which impinge upon a child, and make him what he is. It
is most difficult, if not impossible, for teachers required
as they are to instruct a class of so many pupils, trying to
meet deadlines, to study an individual pupil. Prescott
states:

..Obviously teachers can learn the scientific facts
they need only gradually. Equally obvious is the fact
that no teacher can gather each year all the facts he
needs to understand each child as an individual. The
gathering of the necessary facts has to be a continuous
cooperative activity involving the school nurse and
doctor, the visiting teacher and the school psychologist
(if the school has these), and the teachers who, one
after another, guide the child's learning.

"However, even when teachers have the scientific
facts they need and the necessary information about
individual children, they have to be trained in scien-
tific methods of interpreting these data. Clinical psy-
chologists, psychiatrists, and the psychiatric social
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workers, require this training and teachers are no dif-
ferent from other professional persons." 12

Teachers are under tremendous pressures to meet
many requirementssome clearly perceivedand some
quite elusive. During this period of transition in Ameri-
can education, in view of what has just been stated, many
teachers undoubtedly are thinking as Hamlet did when he
said, "the time is out of joint."

Before giving a brief description of Child Study it
will help the reader to know something of the nature of a
pervading pro!em in teaching to which Dr. Prescott and
his colleagues have long addressed themselves, and some-
thing about the refreshing solution to the problem which
be presented to the educators of Lewis County. Dr. Pres-
cott has long maintained that teachers, regardless of what
they teach, ultimately must make judgments about ehil-
dren; and that these judgments are crucial in the life of
the child. In order for these judgments to be us valid and
helpful as possible, they must be based on factsnot
opinions. Prescott maintains that the scientific knowledge
about chilli growth and development now available to
teachers and others MD only be put to use if a child is
studied over a period of time, and within a frame of ref-
erence, as described in the following paragraphs.

He illustrated the cogency of his point of view by dem-
onstrating the tendency of administrators and teachers to
pass judgment on children without adequate information.
lie did this by giving the group a limited amount of infor-
mation on a pupil and then asking the group for a diag-
nosis as to the cause of the pupil's behavior. After giving
more information, he repeated this performance; thus,
giving additional information on the child, and continu-
ing the above process, drove his point home: each diag-
nosis was modified with additional information. Instead
of talking abstractly about children, Dr. Prescott used
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the records of only two pupils as the basis for all observa-
tions and generalizations he made regarding the growth
and development of children.

The Child Study program for teachers in Lewis County
began the week of May 16, 1960, with approximately the
same group who had met at the Colgate Inn at I latnilton,
New York, the previou.4 fall. Inasmuch as agreement had
been readied on the desirability of making this program
available on a voluntary basis to teachers of Lewis Coun-
ty, it was thought that the program for the teachers would
be more effective if the administrators had an overview of
it prior to the teachers. This consisted of a series of five
consecutive seminars beginning at 2 :30 in the afternoon
and ending at :30 p.m.

This Child Study program is unique. It might he
termed a ''package deal," which includes training ses-
sions for group leaders; consultants who make three visits
each year to stimulate and guide the group, and who also
give n series of lectures on topics or issues related to
child development. The program has built-in "do -it-
yourself" features which enable autonomous groups of
teachers almost to carry on for considerable time by them-
selves.

The headquarters of the program are at the Institute
For Child Study at the University of Maryland. Dr.
Daniel A. Prescott, prime motivator of the Child Study
program, was serving as Director of the Institute. Fortu-
nately, for the Lewis County group, he was the person
available to instruct them. Although some of the gultnin-
istrators had participated in case-conferences and other
informal conferences on individual pupils in their respec-
tive schools, and had noted the positive results of such
experiences for both pupils and teachers, no one was aware
at the time the Child Study program was started in Lewis
County that "the educator's view of what children need
for promotion of their mental health expressed by 1)r.

34



THE TEACHERS STUDY CHILDREN

Prescott would no doubt find support among most psy-
chotherapists . . . " 10

The fact that individuals differ from one another, and
that these differences must be taken into account in teach-
ing them, is probably the most repeated axiom in educa-

""tional literature. But, strangely enough, it is the axiom
taken least seriously. And, so Prescott emphasized that
it doesn't do any good to know that individuals differ
unless one knows "which" individual, and all the details
about the individual which make the difference. Through-
out the week, then, members of the group became ac-
quainted in detail with the growth patterns of two pupils
in depth wiLuin the frame of reference developed at the
Institute.

Briefly put, the framework for analyzing a human
being is as follows:

1. Physical Factors and Processes: Ci rf wth rate,
energy output, state of health, history and habits,
limitations and how they are handled, how the indi-
vidual uses his body and, what he looks like.

"). Lure Relationships and Related Processes: The
relationships of the individual to the important
persons around him ; the difficulties involved and
how lie responds to these.

3. Cultural Background and Socialization Processes:
Subcultures, social institutions such as the school,
etc., inconsistencies between the cultures and the
way in which the individual handles these ; and any
special pressures felt by the child.

4. Peer Group Status and Processes: Characteristic
behavior in terms of the various peer groups to
which he may belong; and understanding of the
requirements of the peer group.

5. Self-development Factors and Processes: The in-
dividual's self-conception ; his perception of the
factors and forces which impinge upon him, and the
manner in which he reacts to these; and the poten-
tial which he has for improvement in this respect.
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6. Self-adjustive Factors and Processes: The quali-
tative appraisal of the individual's feelings about
himself in relation to the forces about him; and the
way in which he adjusts to situation where his
self-concept may be challenged.

The above is a brief description of the air .R on which
data are needed in order to study a child effe-n ively. The
procedure by which these data are collected, assembled
and used will be described later in this report. Meanwhile,
the week of May 16 passed very quickly, and the closing
session on May 20 came all too soon. Prescott summarized
what he had presented to the administrators during the
week. He demonstrated that when the scientific knowledge
available about child growth and development is put into
use there are observable results!

Dr. Prescott pointed out that experience is not some-
thing going on in a vacuum, but is a constantly changing
and complex combination of forces acting both outside
and within the child. Over and over Prescott stressed the
importance of looking at a child as a person rather than
seeing him as someone to get a "sure fire answer" from.
Although it was not possible during these five sessions
with the administrators, even to begin to reproduce the
experience of Child Study which the teachers would share
in later on, Dr. Prescott had nailed down the idea that
observing children and gathering data about them must
proceed in a scientific and orderly way; and that making
significant decisions on children should be considered as
a vital process in the chill's life; and most certainly not
something to be done haphazardly.

As the administrators commented on the program it
was obvious that they were impressed with the philosophy
and procedure described by Dr. Prescott. One principal
stated "Teachers really don't see individual pupils; they
see only groups." Another pointed out that, "It is encour-
aging to know we can help a pupil in spite of his charac-
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ter." And another expressed his optimism in that "some-
thing can be done" for children. Dr. Prescott demon-
strated that "Behavior is caused and the causes are mul-
tiple," heretofore felt by many to be more or less a cliche;
and the administrators had been impressed with the dem-
onstration. As one principal pointed out " Prescott has
helped me put things together."

Because so many hours had been spent looking at only
two children, even though they were personally unknown
to the administrators, the children had become alive. There
was more or less identification with them. One adminis-
trator even spoke of "getting to know and love him," and
stated "what an awful job just growing up" can be. The
record shows the administrators had learned much about
studying children as well as gaining inspiration for helping
their teachers better understand the way in which children
can be expected to behave as they move along the occa-
sionally thorny path to adulthood. Furthermore, during
the week, the administrators recognized and deplored
their lack of contact with pupils, occasioned by their many
other duties, a condition frequently sensed by teachers.

It is difficult adequately to describe the noticeable
reaction of the administrators to Prescott's presentation
at the conclusion of this particular week. Perhaps the
most insightful clue to their response to the program is
the fact that several pointed out that despite the demands
made on them during the weekthat they had both to
meet the full responsibilities in their respective schools as
well as to attend these sessionsthey had found it easier
to handle their school problems that week than would
have seemed possible under the circumstances.

In addition to what was learned directly about the
Child Study program, there was a subtle but notable bene-
fic which accrued to the members of the group as a result
of this series of meetings. While working with Dr. Pres-
cott, members of the group had been enjoying each other's
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company; and especially enjoyed the fellowship during
the evening meal they had taken at one of the local res-
taurants. By virtue of his role as an administrator, and
because of the isolation of some rural high schools, the
administrator tends to feel isolated, and needs the rein-
forcement of regular meetings with other administrators.
This point was also stressed by the clergymen as their
meetings with Dr. Gos line progressed, namely, that by
coming together they reinforced each other as human
beingssimply through the social aspect of the meetings.
This was also true of the counselors. Although no study
was made on this point, one might assume that the mental
health of the members of the above mentioned groups was
enhanced by frequently meeting together.

Dr. Prescott returned to Lewis County in August,
19((), to conduct a two-week workshop at the Lowville
Academy and Central School for twenty-five teachers
from the nine county schools. Every teacher came with
the understanding that in each school where one or more
Child Study groups might be formed, two teachers would
sere as the group leaders. A small library of books per-
taining to child growth and development, human behavior,
etc., was collected for the workshop.

Dr. Preseott lectured for about an hour each day; but
for the most part the time was spent in discussing the
significance of the data assembled by the teachers in the
group, and of organizing it into the categories developed
by Dr. Prescott at the Institute for Child Study. Briefly
stated, and at the risk of over-simplification, a Child Study
group proceeds as follows :

1. Teachers keep what is called a "Behavior Diary "
or Journal on one child. This child selected for
study preferably should not be a problem child, but
one who rppoars to be as normal as possible. The
aim of Child Study is simply what it states : to
study the child, not to reform him. However, it

38



THE TEAcilEits sTuDy einuntEN

must also be pointed out that when teachers have
had an experience in Child Study such as the one
described here, they are much better equipped to
cope with a problem child than they might other-
wise have been.

The first entry in the diary consists of all the
vital statistics available on the child as these are
found in his current school record form. When it
is possible, which may be only once a day, the teach-
er notes particular bits of behavior, and recording
both time and date, puts this into the diary. Once
each two weeks, the Child Study groups, usually
consisting of about fifteen teachersall of whom
have volunteered for this experiencemeet after
school to read their diaries to one another. As one
teacher reads his diary, the other teachers comment
on the quality and the accuracy of the entries. Since
the group leaders have already had some training
in this process, an occasional question from them
suggests the procedure which other members of
the group might follow. These questions usually
take the form of asking the teacher who is reading
the diary to verify the data, often with the implica-
tion that the entry contains words of such a char-
acter as to require interpretation. This leads the
teachers to recognize that value words such as
good - bad - lazy, etc., have no place in the diary.
Rather, the entries should be of such character that
the writing is completely descriptive, or at least
as descriptive as possible. To put it another way,
the entry does not contain the teacher's subjec-
tive opinion of what took place. For example, the
teacher in this process would not include a state-
ment such as "The child seemed to feel sad." Rath-
er the teacher would describe the posture of the
child, what the child stated, the contours of the ap-
pearance of the child's face, and so forth.

One striking aspect of this experience is that
teachers quickly catch on to what is required of
them, and indicate how much personal satisfaction
they get by learning how to write accurately and
to portray factually what they see about children.
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2. Next, the teachers proceed to do what Prescott calls,
"Locating Areas of Ignorance." This is done by
classifying the areas of information under a code
number similar to the Dewey Decimal system, and
then spotting the gaps by reviewing the numbers.
The six areas on which information is required
have been briefly described on pages 35-36.

3. When the diaries of the teachers contain a substan-
tial amount of data about a child, the teachers pro-
ceed to what Prescott calls, "Making Multiple and
Tentative Hypotheses" about the causes for any
particular bit of the child's behavior. They are en-
couraged to make up as many as twenty or more of
these, if possible. Taking one teacher's diary at a
time, and continuing through, before proceeding to
another, the hypotheses are verified or unverified
by reading the material in the diary to see whether
or not the evidence already collected supports or
does not support one or more of the hypotheses.

This is stimulating exercise for teachers in that
it usually reveals, at least the first experience does,
that judgments made by teachers about children
are more often than not unsustained by the facts.
This stimulates them to move on to prove whether
or not the axiom "that behavior is caused" can be
verified. For many teachers this approach to Child
Study may be the first experience in dealing with
scientific data about children. Teaching, thus takes
on a new meaning. Some of the uncertainty and
fuzziness involved in knowing children disappears;
a measure of certainty and security emerges.

4. The next step in Child Study requires the teachers
Lo look for patterns of behavior which recur; and
to seek for causes via the multiple hypotheses
method. This not only helps teachers to identify the
patterns and situations which are repeated in the
child's life; it also helps them understand the char-
acteristic methods used by the child to handle these
situations. When this exercise is repeated several
times, teachers are in a position to understand and
assimilate psychological principles which in most
cases heretofore were only theory to them.
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Teacher education has increasingly become a target
for critics of American public schools; but, also, by some
who believe in the general soundness of Ameriean public
schools. Essentially, one basis for the constructive criti-
cism is that teachers are subjected to fragmentary experi-
ences, i.e., courses in psychology, child growth, and so
forth, which they are assumed to be able to integrate when
they get into the classroom. The assumption is erron-
eous; and teachers frequently speak of the frustration
attending their inability to put theory into practice. One
might speculate whether or not such frustration effects
the mental health of teachers. In any case, the data pre-
sented later in this report is interesting in relation to such
speculation. Teachers in Child Study do integrate their
knowledge. By studying a child as a growing human being
in his context, and via his perceptions, the teachers inevi-
tably synthesize their knowledge because of the process
built into the Child Study program. They see results, both
in the child and in themselves.

The first year of Child Study ends after the teachers
have answered five questions:

1. What was the child working on during this year?
2. What was he up against?
3. What assets did he have ?
4. What did the school do to help him accomplish what

he was working on and to deal with what he was up
against?

5. What can the school do in the future to facilitate
his best development ?

The next two years of Child Study takes the teachers
through not only a refinement of the first years experience;
they also acquire more knowledge in those areas of the
behavioral sciences which help them better understand
children: cultural anthropology, sociology, and psychol-
ogy. (For a complete description of The Child Study pro-
gram see reference 12. See also reference 11.)
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The Child Study program continued for two years in
most of the sehools involved, and the teachers at Lowville
Academy & Cential Sc'aool insisted on continuing the
program for a third year. All together, the program in-
cluded three summer workshops, led by nine members of
the Institute staff, and three visits each year to the vari-
ous groups by someone from the Institute, as well as the
delivery of three lectures each year to all the participants.
During the second summer, two elementary teachers at-
tended a six week session at the Institute.

Schools everywhere include pupils who, at some time
or other, and for varying reasons, run into difficulty. There
are many ways to cope with these situations, some more
effective than others. The basic ingredient in one success-
ful formula is to take an objective look at the pupil. When
a group of teachers do this, looking at all the details of
his background, history, assets and liabilities, something
intangible happens. It has frequently been observed that
the teacher sees the pupil in a different light than he did
prior to this experience; and, as a result, teachers have
repeatedly been heard to say something like this" lie is
no longer a problem for me." Or, "I think he's changed
for the better," when probably what did happen was that
the teacher's perception changed, and this subtly effected
the child.

in evaluating the Child Study program, the research-
ers decided to discover what effect, if any, this program
had on the pupils of the teachers who were in Child Study.
This was done by asking the question, "What is the rela-
tionship between teachers participating in the 'hild Study
program and the number of perceived problems of their
pupils ?" Even at the risk of boring the reader, it seems
necessary to describe this research in detail, especially
since this particular problem had never been researched
and because the results are meaningful.

The tables below give the reader the statistical results
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of this study, which may be briefly described as follows:
Fifth grade pupils of the Child Study teachers, 185

pupils in all, were given the Junior Youth Inventory.'
This is a series of 168 statements, divided into five cate-
gories: (1) About Me and My School; (2) About Me and
My Home; (3) About Myself; (4) Getting Along with
Other People; and, (5) Things in General. The state-
ments are constructed in such a way as to indicate some
desire. need, or dislike by the pupil. Although divided into
five categories as shown above, the statements may he
rearranged under several other categories by the teacher
or guidance counselor, so that the results may be used for
analysis of pupil needs in areas other than those listed
above. The pupil is asked to check each statement as a
Big Problem, a Middle-sized Problem, a Little Problem,
or No Problem for him. After he has done so, he is then
told to draw a circle around the three problems he would
most like to solve. In addition, the Inventory was given
to other fifth grade pupils in Lewis County whose teach-
ers had never participated in the Child Study program ;

and to a sampling of fifth grade pupils outside Lewis
County whose teachers had not participated in a Child
Study programa.

Pupils and their teachers are identified as follows:

AlTeachers in Lewis County who had been in Child
Study two years

A2-- -- Teachers in Lewis County who had been in Child
Study one year

B-- Teachers in Lewis County who had not been in the
Child Study program

C-- `Teachers outside Lewis County and who had not been
in a Child Study program

It was not possible to use controls in terms of ideal
research design since no I we-test Was employed, and since

Seierce Researith Ass+s.iates, In., 259 East Erie Street. Chicago 11,
Illinois.
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the teachers volunteered for the Child Study program.
However, if the teacher groups involved are similar in
major characteristics and in the amount of academie
knowledge about the psychological principles which under-
lie behavior, we may assume that there is no bias oper-
ating in the characteristies of the groups except that whieh
has been aequired in the Child Study sessions. A third
group outside the county provides a :::wilding of manifest
problems of children of comparable age and grade and
eliminates the possibility of bias if their manifest prob-
lems are similar to those of pupils in Croup 13.

The reader will note that the pupils of teachers in the
Child Study program perceive themselves as having sig-
nificantly fewer problems of a school nature than pupils
in groups 13 and C ; but that there are no significant differ-
etteeS in the Mean seres Or the other four construets.
Although there is no significant difference in the mean
scores of groups ,t I and A2 and 13 on the third construet
"About Myself"the difference in this case may he
clinically signifieant. Since the program of Child Study
was held 111 a school setting, and was designed to help
teachers better understand tlw psychological principles
which underlie behavior, there was no reason to believe
the program would decrease problems of a different set-
ting.

t file other fact regarding the teachers in Child Study
should be noted with respect to the study reported above,
namely that the teachers in Child Study had an average of
twelre less hours graduate work than all the Piller teach-
er in Lewis ('mint' /; and the teachers of the Cont rol group
mashie Lewis Couaty had an average o f f roni ten to nine-
teen hours more graduate ?cork than the Child Study
totchers, and taught in an area where the pupils might he
considered upwitrl striving. This fact takes on added di-
mension when viewed clinically. Although the teachers in
Child Study had signifieantly less formalized education

44



T
A

B
LE

 I

M
ea

ns
 a

nd
 V

ar
ia

nc
es

 o
f G

ro
up

s 
A

l, 
A

2,
 B

 a
nd

 C
 o

n 
th

e
S

.R
.A

. J
un

io
r 

In
ve

nt
or

y

M
ea

n'
A

l
V

ar
.

M
ea

n
A

2
V

ar
.

M
ea

n
8

V
ar

.
M

ea
n

V
ar

.

1.
 A

bo
ut

 M
e 

an
d 

M
y 

S
ch

oo
l

29
.7

0
30

6.
00

28
.7

0
28

3.
84

41
.6

4
33

9.
20

35
.4

3
31

8.
03

.7
1

2.
 A

bo
ut

 M
e 

an
d 

M
y 

H
om

e
10

.0
9

81
.6

4
10

.4
4

67
.2

3
14

.3
1

83
.1

4
11

.1
3

81
.1

5
3.

 A
bo

ut
 M

ys
el

f
2 

.-
!5

49
3.

42
26

.3
2

41
2.

06
31

.6
8

50
9.

93
27

.3
9

40
4.

30
4.

 G
et

tin
g 

A
lo

ng
 w

ith
 O

th
er

 P
eo

pl
e

17
.2

4
32

8.
43

17
.5

7
27

9.
93

23
.3

1
35

7.
03

16
.3

6
18

4.
18

5.
 T

hi
ng

s 
in

 G
en

er
al

23
.0

8
26

4.
04

22
.6

8
23

0.
20

29
.2

4
20

9.
95

20
.9

0
14

9.
40

6.
 T

O
T

A
L

10
6.

15
56

89
.5

2
1)

5.
71

44
61

.0
6

14
0.

88
51

76
.9

8
11

0.
08

43
12

.2
8

M
ee

m
-ln

dk
at

es
 n

um
be

r 
of

 p
ro

bl
em

s.



MOBILIZING A RURAL COMMUNITY FOR MENTAL HEALTH

than those not in Child Study, they apparently had more
information on the behavior of children, as shown in the
results of the study reported below. The reader may draw
his own conclusions as to the implications of this fact as
this relates to the training and selection of teachers; and
it is hoped that further research will be conducted in this
direction.

In addition to the above, another question was asked:
"Do the teachers who have been in Child Study show
more empathy toward pupils than teachers who have not
been in Child Study ?"

To obtain data on this question, the Minnesota Teacher
Attitude Inventory' was given to three groups of teach-
ers as described below.

1. Teachers of Lewis County participating in the
Child Study Program for at least one year. This
group will be referred to as C.S.T.

... Teachers of Lewis County not participating in the
Child Study Program. This group will be referred
to as. N.C.S.T. and consisted of both elementary and
secondary teachers.

3. A group of teachers from a community outside
Lewis County, but similar to Lewis County, who
have not had the opportunity to participate in a
Child Study program. This group will be known
as the Control group.

The C.S.T. group numbered S2, with 8 men and 74
women. They had a mean age of 45.(0 years and an aN er-
age of 15.23 years of teat ling experience. The N.C.S.T.
group consisted of 238, with 109 men and 128 women and
one who did not check the information blank as to sex.
They had a mean age of 38.17 years and an average of
12.32 years of teaching experience. Since the composition
of the two groups differed somewhat as to the percent of
men and women, and the number of years of teaching ex-

The Psychological Corporation, 304 East 45th Street, New York 17,
N. Y.
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perience, it was important to obtain scores of a group of
teachers very similar to the Child Study group on tilt ge
two factors. This third group, known as the Control
group, consisted of 59 teachers from a community outside
Lewis County. None of the 15 men and 43 women had
participated in a Child Study group. They had a mean
age of 43.88 years and an average of 14,68 years of teach-
ing experience.

By referring to Table II, the reader can note that the
C.S.T. group obtained a mean score on the NITAI of
136.45 and that the Control group had the lowest mean,
112.15; the N.C.S.T. group (Lewis County teachers) pos-
sessing a mean of 118.47. Thus we note that the average
score of each of the two Lewis County groups was in the
direction that indicates they have more "feel" for chil-
dren than the Control gran).

To enable a statistical evaluation of the significance of
the mean differences among the three groups, a critical
ratio was obtained. TheF:- data are shown on Table TH.
The significant higher mean score (1% level) of the C.S.T.
group over the mean scores of the other two groups may
have resulted from participation in the Child Study pro-
gram. The mean scores of the control and N.C.S.T. groups
did !IA differ significantly. However, the fact that the
non-Child Study teachers of Lewis County have a higher
mean score may have resulted from, either t i) a general-
ization of the effects of the Child Study program for teach-
ers who did not participate but who came into profes-
sional contact with those who did; or (2) because of the
continuing in-service programs provided by the District
Superintendent for the school administrators, as well as
the variety of in-service programs provided by the admin-
istrators for their respective teachers. Even though the
turn-over of teachers in Lewis County amounts to approx.
imately fifteen percent per year we might hypothesize that
despite this turn-over, the continuing efforts by the ad-
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ministrators and the teachers to understand children and
youth have resulted in a more positive attitude of teach-
ers toward children.

TABLE Ii

Minnesota Teacher Attitude inventory Scores of Three Groups of
Teachers: the Child Study Teachers (C.S.T.), the Non-Child Study

Teachers (N.C.S.T.), and the Control Group

Mean Variance
N MTN NMI

C.S.T. 82 136.45 1056.14
N.C.S.T. 238 118.47 1407.97
Control 59 112.15 1015,48

TABLE III

Significance of Mean Differences of the Three Teacher Groups

N.C.S.T. Control

C.S.T. 177* 4.39*
N.C.S.T. 1.26
Control INIMIOMINO 11111

* Mean difference significant at the 1% level.

To summarize: The mean score of the Child Study
teachers (136.45) was significantly higher, and shows a
more positive attitude toward pupils than the teachers
not in the Child Study group or in the Control group. The
pupils of the teachers in the Child Study program per-
ceived themselves as having significantly fewer problems
with respect to school than do the pupils of the Non-Child
Study teachers and the pupils oc the Control teachers.
One conclusion to he drawn from the preceding data is that
the more positive attitudes toward children are found
among those groups of teachers with significantly less
formal education than among the remaining teachers!
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CHAPTER VI

The Counselors' Role

When the Project was planned, it was assumed that
eventually the counselors of the nine Lewis County schools
would he brought into the program. Exactly how and
when was not clear; but the reader will recognize that the
point of view of the District Superintendent, who had
himself been an elementary school principal and super-
visor, would inevitably coincide with principles of guid-
ance. The counselors' knowledge of behavior, their skills
in the use and interpretation of standardized tests and
other media for evaluating and recording the behavior of
pupils, represented a considerable reservoir of skills. Such
know-how might be put to broader use, particularly in
helping teachers gain more understanding along these
lines. It was assumed that their own skill in counseling
might be developed and extended.

The Consulting Psychiatrist met with the counselors,
the School Psychologist, an elementary school supervisor,
a school nurse, and the Project Coordinator for the first
time on March 23, 1959. The counselors had brought with
them case records of pupils who needed special attention.
They discussed these eases with 1)r. Gosline, and did this
from time to time until March 8, 1961, .en the more in-
tensive program described in this Chapter was begun.

Dr. Gosline was favorably impressed with the group's
maturity and professional knowledge so he proposed that
they consider taking part in a special group experience
which had been anticipated during the emerging days of
the Project as an eventual possibility for some groups.
The experience would consist of twelve meetings without
agenda, aimed at gaining insight into group dynamics, but
stopping short of group therapy. This would enable each
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individual to observe behavior, and the emotions involved
at close range.

It was agreed that participants would not discuss their
experiences with anyone outside the group membership.
Refreshments were served; occasionally the group had
dinner together.

The Coordinator served as observer during the first
twelve meetings. Ile made " Flow Charts"; recorded the
quantity of participation by each member; and tried to
summarize each session. I lowever, the following year,
during which twelve more similar meetings were held, the
Coordinator became an active participant. All sessions
were recorded on tape and, after each meeting given to
the Consulting Psychiatrist for his analysis and use only.

Since there was no agenda, and members had different
goals in mind, the first sessions were an interesting ex-
perience in the dynamics of what occurs when some indi-
viduals attempt to structure a meeting in terms of their
particular needs and perceptions, while others resist these
efforts. Since some participants had more need for struc-
ture than others, they repeatedly wanted to know "what
the group was supposed to do." They found it difficult to
realize that this was not a discussion group bent on solv-
ing a particular problem nor discussion of a topic to which
they might contribute opinions or possible solutions.

As is true in any group, the effort to find one's role
became part of the agendannd continued to be for some
time. In this respect, the status of individuals was an
observable dynamie. The Psychiatrist's role, never overt-
ly described, was the roeus of attention off and on through-
out the subsequent twenty-four meetings. Although it
cannot be said with certainty, it appears that as the mem-
bers became more emotionally involved in the procedure,
his role took on more meaning: the group was seeing at
first hand some psychiatric techniques put into practice.

Others wanted to delve into their own "psyche." This,
50



THE COUNSELORS' ROLE

in turn, was resisted by those who, for reasons known only
to themselves, wanted to avoid such an experience. At a
point such as this, for example, the group became frag-
mented; members took sides, so to speak. This happened
when some members wanted to discuss the motivations
of other members which led them to their present occupa-
tions.

Whenever the discussion involved strong feeling, for
either a segment or for the entire group, they frequently
retreated by "intellectualizing," i.e., continuing the dis-
cussion, but removing its essence from the scene. Another
way to describe this process might be to point out that
instead of discussing an observable feeling reaction, the
group would switch to theory, or to giving an illustration
of the phenomena which occurred at another time in an-
other situation.

As time went on, however, perception became sharper,
and some members noticed clues to others' behavior and
possible feelings. Prolonged silence by a member, for
example, evoked discussion as to the cause of his seeming
withdrawal. Slight changes in seating arrangement were
noted, and sometimes commented on.

A member's absence from the group might cause a
reaction, particularly if the group had the slightest incli-
nation to interpret this behavior as rejecting the group.

Eventually, it became apparent, even without an agen-
da, that the first statement made at a meeting sometimes
turned out to be the agenda. This observation let' to dis-
mission of motivation ; unconseious efforts to structure or
control the discussion.

At one point during the first twelve meetings, several
members of the group spoke of the continuing effect of
their experience as this was reflected by comments about
their behavior made at home by their spouses. The gen-
eral nature of these comments indicated the pre-occupa-
tion of the member with the meaning of his experience.
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MOBILIZING A RURAL COMMUNITY FOR MENTAL HEALTH

kind. One eounselor may have summed it all up, when
referring to advantages of highly-paid counselors in a
suburban community, he said "We're ten years ahead of
them in this respect. The experience we've had just isn't
available to counselors!"

As a reminder of the dangers to mental health by the
unwarrantell use of standardized tests, as well as their
inherent weaknesses, each counselor was given a coi,y of
a book %% hick described and emphasized these dangers.`

When the group first met, in March, 195t), the course
ahead wa tit dear, and the ( 'onsulting 1 'sychiat rist, lay-
ing somewhat by ear, was known to all as Pr. (fosline.
lu Setorldwr, 193. Wile II the 'oordinator 111(4 counselors
here and there by chance, they invariably asked--" When
are we getting started with Ernie again !"



CHAPTER VII

Other Teacher Groups at Work

In addition to the Child Study groups, other teacher
groups were meeting from time to time to consider topics
and problems for promoting the potentialities of boys and
girls.

In one school the principal initiated a series of infor-
mal meetings for the elementary teachers. They discussed
their frustrations when boys and girls did not respond to
the teachers' efforts; made sociograms in order to better
understand the class sociometric structure .5 For several
meetings they discussed an adoption of Maslow's "Needs"
theory.' (See also Appendix) Inevitably they brought up
cases of individual pupils who needed special attention.
As a result, one pupil with nu obscure physical disability,
who was a behavior problem, was discovered and helped.
Thus, the pressure resulting from his behavior was re-
moved from both teacher and pupiL

In another school the Principal initiated and carried
on a series of eight discussions on adolescent psychology
with his high school faculty. A motion picture on some
phase of adolescence was shown at the opening of each
meeting as a starting point for the ensuing discussion.
The record reveals that the impetus for the Principal's
leadership in this respect grew out of the county-wide
meetings of administrators referred to earlier.

Meanwhile, his elementary teachers were engaged in
their own in-serice meetings. They wanted to examine
their reluctance to make home visits. After giving obvious
reasons, such as lack of time and difficulty in travel, it
became clear to them that the real reason was deeper;
their fear of a new experience, and the possibility of re-
jection by a parent. As they explored this point in detail,
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they also were able to recognize that teachers are held
with esteem in this community and that parents would
want to know beforehand of the visit so the house would
be in order.

This brought up the importance of the initial encounter
between parent and teacher, with its attending uncertain-
ties. The teachers role-played what might be encoun-
tered. The teachers even acted out all the details of enter-
ing the house; the initial small talk between parent and
teacher; and were helped to see the value of being forth-
right about the purpose of the visit. "I want to be as
helpful as possible to your child and it would help ine if
you would tell me something about him." The parent
might reply "What do you want me to tell you'!" The
teachers concluded the best response to this query would
be, " Why don't you begin where you want to!"

These teachers also eonsiered the kinds of statements
or questions, which could be misconstrued, or which might
put the parent on the defensive,

Repeatedly, throughout the Project, administrators
and teachers wore reminded of the crucial importance of
both words and behavior (luring the first few minutes
whenever two Two; ole come together to gain understand-
ing from each other.

In another situation the teachers wanted to discuss
"discipline." They were asked to list all the ingredients
they could think of which might even remotely cunt ri but()
to their difficulties in maintaining- control in the elassroom.
They did so, and included such items as size of class, time
of day, presentatbm of subjeo and so forth. Interestingly
enough, however, they overlooked a major factor, namely,
their own personal involvement, or the extent to which
their personal authority was at stake. to they thoroughly
and frankly disenssed this matter, and by doing so, put
classroom discipline into better perspective. It is easy
for teachers to overlook the fact that their perception and
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self-concept are ubiquitous components of the classroom
scene, more or less affecting themselves as well as the
pupils.

Throughout the Project, regardless of the groups in-
volved, they were helped to become more sensitive to the
feelings underlying the overt behavior expressed in human
encounters.
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CHAPTER VIII

The Clergy Enlist

The reader should keep in mind that the major goal of
this Project was to demonstrate as well as discover how
a rural community such as Lewis County could utilize its
human resources for mental health. Clergymen often are,
or could be, a tremendous resource in this respect. As
early as the 'Twenties, the Reverend Harry Emerson Fos-
dick, former Pastor of Riverside Church in New York
City, to name only one, had established a national repu-
tation as a counselor, and was then working closely with
a psychiatrist, to whom he referred individuals with
problems which he believed were too serious for him to
handle. Some theological seminaries have had training
courses in ccunseling for years. Union Theo logien] Sem-
inary in New York City now has a full-time psychiatrist
on its faculty.

Many clergymen recognize that counseling is both an
opportunity and a duty ; and people in trouble often seek
their help. The clergyman's special concern it with ulti-
mate values as these relate to human behavior. Because
human beings often have difficulties in meeting demands
of conflicting values, clergymen can help individuals see
things in perspective; they can provide a special kind of
love and understanding.

It was quite logical, therefore, to include Lewis County
clergymen in the Project as early as possible. In 1961, the
Project Coordinator broached the subject to a clergyman
whom he knew had had some training in counseling. He
explained the Project to him, and sounded him out as to
how other members of the Lewis County Ministerial Asso-
ciation might react to having a series of meetings as yet
unstructuredwith the Project Psychiatrist. Later the
Roman Catholic clergymen were included.
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At the first meeting,* the ministers and the Psychia-
trist, the Coordinator, and Paul Sohovic, the School Psy-
chologist, discussed the program. Throughout this meet-
ing, and not entirely missing from the next one, however,
a more subtle activity was taking place, the title of which
might be taken from a song in "The King and I" called
"getting to Know You." This was the first time that the
Psychiatrist had met with a group of clergymen; and lie
was admittedly playing it by ear, taking into account that
in some quarters psyehiatry and theology have not as yet
been integrated. On the other hand, some of the clergy-
men desired that the Psychiatrist discuss theology rather
than his own specialty which he, gently, but firmly, avoided
doing. It was in this area, and at this point. when the
danger of running into unintentionally planted "booby
traps" was at its peak. It was not long, however, until
all met On the eomon ground which had brought them
together, namely, how to help people who have emotional
trouble in livingproblems.

It may be that an account of the substance of these
meetings with the Consulting Psychiatrist can best be de-
scribed by the questions which were raised at the initial
session, and by the clergymen's comment during the evalu-
ation. They asked such questions as:

1. How to breakdown the barrier which keeps people
from seeking help from the clergyman on problems
where he might be helpful? It was noted by one of
the group, for example, that not many people will
consult ministers on personal problems.

2. What can the church do to foster and promote good
mental health habits?

3. What kind of program could be developed for
churches in relation to mental health and how could
such a group keep in contact with the people who
are specialists in mental health?

Most of the meet ineinded dinner provided oat of Projeet funds,
in order to expedite use of tittIP 1Vathibit, to the it.rttyillell.
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4. What can clergymen do, if anything, when they
recognize that people need help, but don't want it?

5. What is a mentally healthy person and in what
reaped would this kind of person be synonymous
with the Christian?

6. When and how can one tell that a behavior problem
which may come before the minister is an emotional
problem or when is it a problem involving "sin"!

7. What are some "basic principles" of mental health ?
s. What ean be done for ministers' wives (who are

human) to help offset the particular strains which
go with maintaining the high standards and values
of the ministry !

Despite the variety and range of questions which were
raised at the first meeting, before the meeting was over.
the ministers were talking almit mune of the problems of
the people with whom they had to deal ; and from there On
most of the discussion was problem oriented.

It is interesting to note that after the first series Of
six !fleting's, i.e., those which (;elect with the spring of

all of them dinner meetings, either rceded by dis-
cussion or followed by discussion or both, the problems
and topics which the ministers suggested for consideration
the next year :Wined to have practieally no theological
flavor in the sense that toe questions and statements of
the first meetings eontained. The clergymen were inter-
ested in marital and pre-marital counseling; the tensions
of married life; how to deal with infidelity and promis-
cuity ; the problems of the aging and some of the anxieties
involved. They wanted to know more about the symptoms
of certain types of emotional disturbances; how to (teal
with alcoholism; teenage problems; attitudes toward
death ; pressures of social class; helping people' who have
physical handicaps; and finally, problems whieh all lead-
ers have to softie degree and from which clergymen are
not exempt, i.e., problems with members of their own pro-
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fession, with members of the congregation, leaders within
the church committees, and so on.

To be sure, not all the time was spent on the topics
mentioned above. After the Psychiatrist and the clergy-
men had beemne acquainted, the clergymen's curiosity
about psychiatry came into full bloom. They asked Dr.
Gos line to describe his training., and to discuss the mean-
ing of psychiatry. Ile did so by way of an eeletie frame-
work of psychiatry. From time to time the Psychiatrist
was asked to elaborate On part icular asi wets of p.p.') iatry,
such as the characteristics of ',articular emotional dis-
orders: and, to describe "What you oh) when the patient
first, presents himself in your orrice9

There was never a dull moment at these meetings. It
was all eager and vocal group of men! Even though indi-
vidual clergymen represented a wide siteet rum of view-
points, background, training and experience, the problems
they wanted help on were common to all. As it turned out,
both the Psychiatrist and the Coordinator had underesti-
mated both the sophistication of some of the group as
regards counseling, us well as their eagerness to meet with
the l'sychiatrist, once the orientation period had been
successfully weathered. Even in this respect, the heavy
weather expected never appeared.

The clergymen eagerly marl() use of the Project library,
which included hooks on pastoral counseling, and each
member was given a copy of Paul Tournier's "Guilt and
Grace." 14

The last meeting of the group, held in May 1963, was
devoted to an informal evaluation. Briefly put, here are
the highlights, as stated by members of the group:

1. There had been some honest disagreementbut no
"subversion." (We assume this comment was in-
tended as a compliment to the Psychiatrist because
of his integrity throughout his relationship with
the group.) He never side-stepped a question-
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even those intended to sound him out on theology.
2. The clergymen enthusiastically wanted to continue

to meet with Dr. Gos line the following year.
3. Recognition of "hostility" as part of normal be-

havior and why. One member stated, "We had a
memorable session on hostility."

4. A desire to know how ministers might include psy-
chological and psychiatric material in their ser-
mons.

5. Although somewhat "threatened" at first, the proc-
ess had helped some toward "self-understanding."

6. "Now" as "never before" a local minister could
more easily turn to a psychiatrist for counsel of a
special kind when necessary. They felt reinforced.

7. Work with "young people" had been "helped by
suggestions" obtained in these meetings.

S. People "have to want to come to a minister" be-
fore any help can be given.

9. Counseling, even by a clergyman, must be "non-
judgmental" and "without threat" to be "bene-
ficial" and hence attract parishioners who need
help.

10. Counseling involves "something very subtle," and
one person may "get through," whereas another
may not Ie successful, e.g., a psychiatrist may suc-
ceed where a minister has not been able to do so.

11. Counseling is not "mechanical; but something one
feels," and must "experience" over a period of
time in order to "understand."

12. Continue (next year) discussing "cases" for help
on "counseling skills," and to understand "limita-
tions" and when to make "referrals."

13. Clergymen in small towns and villages feel "iso-
lated" and "lonely." Meetings of this kind help
decrease isolation.

14. Suggestion that Rot n Catholic and Protestant
clergy meet "together occasionally." (One minis-
ter had asked if the Roman Catholic priests were
also involved in the Project).
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It goes without saying that this group (average attend-
ance ten - fifteen; almost impossible to have perfect at-
tendance) had had an unusual experience; and, were most
enthusiastic about it. In company with a sensitive and
perceptive psychiatrist, they learned something basic
about psychiatry, i.e., it is a discipline of the highest order.
Tts goal is "to make a person whole." " To cure, the psy-
chiatrist must accept an individual as he is." The min-
isters learned that the psychiatrist and the clergymen
have much in common; both are concerned with the human
need to be loved, and wanted; and to offset and prevent
the ravages of distorted love.

This group of menas was also true of the Roman
Catholic priests moved the community well along in
proving that there are resources on which to build a com-
munity mental health program. In addition to the knowl-
edge imparted, and the ideas exchanged, and points of
view brought into rapport, these human resources have
been strengthened by a warm, personal relationship with
a Psychiatrist, who can be a "refuge in a time of trouble"
to help the minister to deal with the complex problems
of those who come to him for help.

In the winter of 1962, the Coordinator held a confer-
ence with the local Roman Catholic priest to explain the
Project to him and to invite as many of the county priests
as cared to do so to meet with the Consulting Psychiatrist
and the School Psychologist. It was pointed out that the
Project was public in scope. The reason why the Catholic
clergymen had not been asked to participate earlier was
that much had to be played by ear, and that the only
clergymen known personally to the Coordinator, and who
had some knowledge of pastoral counseling, happened to
be Protestant. It was also pointed out that the enthusiasm
of that group now made it possible to venture further
along this line.

The Catholic clergyman was interested at once, and
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a letter was drawn up to be mailed to the other priests.
Three meetings were held that spring at the dining hall
of a local Catholic church, preceded by an excellent dinner
served by the members of the parish Rosary Society.
Having gained experience and confidence throLgh his ex-
perience with Protestant ministers, the Psychiatrist found
no difficulty in meeting with this group. The priests were
most enthusiastic in learning more about the causes of
behavior, and how to increase their skill in pastoral coun-
seling. The books of the Project library were made avail-
able to them, and they submitted a list of books to be
added.

The following year, through circumstances beyond
anyone's control, no further meetings were held with them.
This was not, however, due to any lack of enthusiasm by
the priests. At the closing conference of the Project they
were invited to participate, and five were able to do so.
Several priests have since asked when they might resume
meeting with Dr. Oos line, and plans are underway to
schedule these meetings,

The Psychiatrist's experience with every other group
was repeated here: one or more individuals approached
him after the meeting to get help with a ease.
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t'IIAPTER IX

The PTA.' Swell the Ranks

The over-all goal of this Projeet was to establish an
on-going community mental health program which would
include as many lay persons and groups as possible. By
the spring of 194;1, and for obvious reasons, the adminis-
trators concluded that the various PTAs should, if pos-
sible, now become involved in the Project, and proceeded
to consider how this might be done. At this point they
concluded that the most alluring prospect might he some
sort of "package" deal, i.e., a number of programs on
mental health would he 1111111P available to each PTA after
a committee of I'TA program chairmen had agreed upon
the nature of the programs.

Program chairmen from seven of the nine mime& met
twice to consider topics and dates. There were, as was
expected, a variety of suggestions for programs. Each
school PTA had its own unique characteristics and had
been carrying on for many years, so that the respective
program chairmen had to take these matters into account.
Topics were listed at random as they were brought up.
Then the topics were grouped whenever possible under
general headings. fay noting what each topic emphasized
or seemed to emphasize; by taking into account possible
implications, and then making transitions here and there,
agreement was eventually reached on five' programs.

Scheduling presented some problems, because several
schools held their monthly I'TA meetings on the same
night. In short, there would be a series of five programs
at seven schools, and it was understood that an effort
would be made to do a "before" and "after" evaluation
of the effectiveness of the series. The series was given
the somewhat nebulous title "Pressures in Modern Life."
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Before briefly describing each program, it should be stated
that prior to each one of the seven programs which com-
prised the first of the series, a statement was read to the
audience. This statement briefly described the Project,
and informed those present that there would be a pre-post
evaluation of the five PTA meetings. Questionnaires were
then distributed, and each person was asked to check these
without consulting anyone seated near him. The same
procedure was followed at the close of the last meeting
of the series. A display of appropriate pamphlets and
books was set up at each meeting, and arrangements made
for parents to examine and order them if they wished to
do so.

The first meeting consisted of an address by the Con-
sulting Psychiatrist, followed by discussion from the floor.
One reason for doing this program was the assumption
that for many persons "psychiatry" is a somewhat omi-
nous word ; and, that an effort should be made to neutralize
this impression. To meet and hear a psychiatrist in the
somewhat informal setting of a PTA meeting might help
reduce erroneous conceptions about mental health.

The Psychiatrist spoke in non-technical terms, and
made some suggestions which would contribute to emo-
tional health which anyone could apply to daily living. The
major emphasis throughout his address was on the need
people have to relate to each other; to express their " feel-
ings" ; and to be able at all times to communicate with one
another. He pointed out the people in almost any connnu-
nity who are available as listeners : clergyman, physicians,
members of the family and even neighbors.

The second meeting in the series was entitled "The
Adolescent: His Point of View." This consisted of a
panel of four vocal high school pupils and a moderator.
In this ease the pupils were not selected from their own
schools, except in one school where this was requested by
the pupils themselves. This method of selecting pupils
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was followed in order to avoid any possible embarrass-
ment of the pupils in case there might be sticky questions
from the floor. It should be noted in passing, that a panel
of unhibited youngsters are frequently able to help adults
understand features of the adolescent world which other-
wise would be overlooked.

The panel met for a brief warming up period, but for
the most part it was completely unrehearsed and spon-
taneous. After a short introduction by the moderator, he
asked the panel such questions as "What are your major
concerns?" "how do you think school might be more
fruitful?" "Are there too many activities in the school
day ?" Some of their major concerns had to do with use
of the fancily car; their desire to have more time for inde-
pendent study at school; i.e., long-range projects which
they could carry on themselves; the desire to assume more
responsibility within the school. They showed little indi-
cation of what might be construed as rebellion. They were,
for the most part thoughtful students, and seemed to agree
that they needed authority. Perhaps a different type
student might have presented a different point of view.

Some adults were impressed by the fact that these high
school pupils knew practically nothing about the World
War II except what they had learned second hand, i.e.,
through reading, TV, and moving pictures. This fact
helped empllasize that the adolescent's world is, in some
very important respects, quite different from that of a
middle age adult.

The third meeting consisted of a one-act play of the
American Theatre Wing Series, entitled "And You Never
Know." This play deals with a home situation involving
sibling rivalry : the jealousy of an older sister toward a
younger one, (who does not appear on the stage) and
dramatically points out bow a mother and father may be
quite blind to clues of such a condition right within their
own home. The result is suffering for all concerned. Fol-
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lowing the play there was always lively discussion, an
outcome whih this play is designed to produce.

At the fourth me(iting, the School Psychologist, Paul
Sohovie, who is employfo by the Board of Cooperative
Edueational Services, sl..)wed a film entitled "Discipline
During Adolescence" (Crawley : e(Iraw-Ilill). It should
be mentioned that prior to selection of this film the School
Psychologist had previewed twenty-four films in order to
find the film must appropriate to the kind of program
which he wished to present. This film tells the story of an
adolescent who keeps late hours and consequently neglects
his school work. Then the viewers are presented with
two ways of handling the discipline involved here: one,
known as the "authoritarian" method; the other the "per-
missive" method.

Prior to showing the film, the Psychologist had taken
the time to describe the two major points of view regard-
ing discipline, and gave examples of each, so that the
audience had some concept of what is generally meant by
authoritarian discipline, and its opposite permissive dis-
cipline, before viewing the film.

The film ends in such a way that the audience is stim-
ulated to discuss the alternative methods, suggested by
the film. In other words, the film was organized so as to
leave the audience in some state of suspense, hence it be-
emnes necessary to continue the film's implications by
way of discussion. All that the discussion leader needs to
do is ask the question"If you were the boy's parents
what would you do?" The discussion which follows was
always lively !

Parents are perplexed by teenagers; and they are much
interested in knowing more about their points of view and
what to do about them. These meetings, if they could be
summarized, suggest that parents realize their children
want controls but that many parents do not quite see how
to do so. The situation is complicated for all concerned

as
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because the adolescent is coping with the paradox of being
told what to do and at the same time needs to fight for his
own independence. It can be categorically stated that the
kind of program described above is bound to stimulate
considerable thinking by adults.

To wind up the series, the Consulting Psychiatrist
moderated a panel consisting of a clergyman, a physician,
a representative of industry, and an educator. The topic
of these meetings was "Community Resources for Pro-
moting Mental Health" and was followed by discussion
from the floor. Since this program was unrehearsed, and
there were no prepared speeches by panel members, the
audience usually participated almost immediately. Fol-
lowing the meeting, each person was asked to check the
forms used at the beginning of the first meeting, the find-
ings of which will be discussed below.

One goal of the Project was to obtain information on
the effectiveness of programs aimed at changing adults'
attitudes toward mental health. Since the school was cen-
tral to the Project, it was decided to use a simple stand-
ardized questionnaire which would answer the following
questions : "What affect have the PTA programs had on
the attitudes of the parents toward the schools f " It should
be noted that the PTA programs more or less dealt with
mental health, not with school programs. However, it
was always assumed that the climate and program of the
schools have a direct bearing on the mental health of the
pupils, and that parental attitudes are important to cli-
mate and program within the school.

These are the procedures followed:
1. At the beginning of the first of the series of five

meetings an instrument called "A Study of Public
Opinion About the Schools"* was given to the
adults. This consisted of two polls: (a) What Do

Metropolitan School Study Council, 525 W. 120th St., New York,
N.Y.
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You Think Schools Could Do? and (b) What Do
Good Schools Look Like I
At the close of the fifth meeting these polls were
readministered.

Tables IV and V show the pre- and post-test
results. Those items marked with an asterisk were
significantly different. item 9 on Table IV almost
so. In computing the results on Table V, responses
to "Much" and "Very Much" were combined. On
Table V, response to item 6 is in the right direction,
but not much change was possible. This is also
true of items 2 and 3.

On Table IV similar results occurred although
the amout of change was not as great. On the pre-
test the median score was 54.55, a percentile rank
of 65. The median score on the post-test was 55.12,
as percentile rank of 68. Thus we find the Lewis
County adults felt more positive toward their
schools on both the pre- and post-tests, on both
Table IV and V, than the normative group.

The median score obtained on the pre-test of Table V
by Lewis Comity respondents was 14.73. This compares
with a percentile rank of 6 in the established norms. The
median post-test score on Table V was 15.N9, a Tercentile
rank of 74. Thus, we find the attitudes of Lewis County
parents, whih were already more positive toward schools
than the normative group, became even more positive.

The reader should note ( 1 ) the changes in parents'
attitudes resulted front .ly five meetings; however, the
meetings had one theme: mental health; (2) not much
change was possible on as number of items because of the
initial high score.

Aside from the combined scores made on these polls,
by parents of seven Lewis County communities, it would
be interesting to know if there were outstanding variations
if scores had been tabulated for individual communities
in view of the differences in eonanunity characteristics.

A close reading of all the items and percent of re-
71
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spouses raises some interesting questions and observa-
tions which could h discussed at great length. We shall
deal with only a few.

1. Items on both Table IV and V could be construed
as goals of education which in a general way have
been more or less incorporated or implied in numer-
ous statements of the goals of American education
since the seven Cardinal Principles were issued in
1918; by various National Commissions; State
Departments of Education; and in textbooks for
teachers ad infinitum. In view of the current em-
phasis on "solid" subjects, the parents' responses
are puzzling! Yet, repeatedly, by other means than
this poll, parents have indicated that they would
like schools to include learning, and serve pur-
poses, not generally found to any extent, if at all,
in most schools.

2. Although there was change in the right direction,
it is interesting to note how many parents believe
that Latin should be taught in high school (Item 10,
Table V ) , even to pupils not going on to college.
The prevailing expert opinion is that Latin should
be taken only as a second foreign language, after a
modern foreigt language has been learned. Latin
is rarely, if ever, required for admission to college,
medical school, or nursing school.

3. Item 3Table V--- -shows that ninety-five percent of
the parents would like to see their children facing
and solving real life problems in school. What does
this mean Is it that parents, in general, do not
believe that going to school is real life for the
pupils? Counting the ride on the school bus, not
counting after school athletics, the pupil's working
day is as long as an adult's. In addition, there may
be two hours to four hours of homework etch night
for pupils, with assignments for week ends and vaca-
tions for good measure! The pupils probably find
it pretty real ! On the other hand, perhaps the par-
ents believe that the school program as now con-
stituted, includes many experiences, or experiences
so organized, as to convince parents that much of
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the school day is artificial, and even superficial.
This is the judgment of ninny educators, both pres-
ent and past. To generalize on this, some of the
subject matter which boys and girls must learn,
could best be learned and more effectively utilized
if organized and taught around problems and ques-
tions which are meaningful to pupils because they
are related to the pupils' needs and developmental
tasks.

This matter does have implications for men-
tal health! On the one hand the parents may not
believe, that for many adolescents, the high school
as now constituted may be a grueling experience.
Any program, whether for adults or pupils, which
is as regimented, monotonous, and fragmented as
the typical school program has a bearing on men-
tal health. On the other hand, if the parents would
like to see different programs such as the so-called
"life adjustment" program, the tide runs against
them. And for many reasons. Adolescents do have
concerns which are not included in the school pro-
gram, and even were there a strong desire on the
part of educators to include these concerns in the
program, teachers would require a different kind
of training than they are now receiving. Problem
solving, in relation to real life situations, is an
entirely different matter than problem solving in
mathematics or science. The skills required for
helping adolescents in these areas are subtle and
difficult for many to learn. Furthermoce, the pres-
ent day "lock step" curriculum of the typical high
school provides little opportunity for scheduling
the kinds of experiences referred to as "real life
problems." Even providing opportunity for pupils
to take on responsibility commensurate with their
maturity would require a major change of heart on
the part of many who have responsibility for direct-
ing the secondary school program. It is difficult to
realize that pupils in the elementary school have
more freedom of movement and probably take on
more responsibility, than does the typical high
school senior. As the pupil grows older, regimen-
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Cation increases, and opportunity for self direction,
as well us the assumption of responsibility, de-
creases.

4. Eighty-six percent of the parents would like to see
the school give pupils an understanding of what is
required of them as young people and later as
adults in happy home and family living (Item 16,
Table IV). What lies behind the parents' viewpoint
we can only surmise. A re the parents uneasy about
the changing nature of family life? In any case, the
trend is to reduce time for homemaking. In New
York State, formal courses in homemaking are not
required beyond grade eight. It is not required
where it could be most effective, namely, in the
twelfth grade. Furthermore, very little emphasis
is placed on that part of family living where the
greatest number of hurdles and booby-traps are to
be found, i.e., the long pull after the romance"
has worn off; the period where love, mutual respect,
and understanding must be learned through ex-
perience. Undoubt Idly, the cultural emphasis on
"romantic" love .s misleading to many, and has
possible implications for mental health.

5. The, most significant Change was on Item I, Table
V. Even so, however, over a fourth of the parents
would like to see many classes where one could hear
a pin drop. This is paritdoxical in view of the other
kinds of experiences which most of the parents
want their youngsters to have. Such silence is im-
possible, even if desirable; and it is not. Even the
sound in the school library could not be maintained
at such low decible level. Jules Henry points out
the positive significance of noise in the classroom,
and that noise is indispensible in the learning
process.4

One could go on at length commenting on many
other items listed on Tables IV and V. The instincts
of the parents are sound. The writers agree with
the parents for the most part. The program and
climate within the school lwve a bearing on mental
health, perhaps a more vital bearing than we sus-
pect. 13'.1, 'its seem to want their children to have
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experience other than just those which are trans-
mitted by reading textbooks and answering ques-
tions. But the parents' responses to these polls
raise nanny questions. For example, how much of
any particular item would the parents settle for?
What would happen if a particular school attempt-
ed to take any one of these items seriously and do
something about it ? In any case, we are left with
a challenging possibility that the material in these
polls, either in whole or in part, would make a sure
fire starting point for some interesting and impor-
tant discussion.

Apropos of discussion by youth at the PTA meetings,
it seems worth reporting that in Lewis County for the
last seven years, twenty talented youth from five central
schools have been brought together one afternoon a week
for a seminar.* Wyed opportunity, the pupils want to
discuss some aspect of human behavior. In this connec-
tion, in the spring of 1 962, and 1963, Dr. Gosline was
invited to spend an afternoon with the seminar. Most of
the time was spent in answering questions put to )r. (los-
line by the pupils. It is customary for the pupils to rate
each meeting on a scale from one to ten so that the sem-
inar leaders may have some feedback. At both times, when
Dr. Gosline attended the seminar, the sessions were rated
higher than for any other seminar since its inception in
1955.1

It cannot he emphasized too much, particularly since
this is a report dealing with mental health, that adoles-
cents need opportunity to gain understanding about their
own emotions and feelings; to recognize that their feel-
ings and emotions are normal; and to have this opportu-
nity in an uncritical atmosphere----freed from the pressure

This Seminar is unique in that it is unstructured. but develops
through the year around a theme or topic, such as "The Meaning of
Freedom," "The Meaning of Communication," "The Meaning of Com-
passion and Justice," etc.
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to obtain a mark for what they do or say. Pope said
"Know thou thyself, presume not God to scan; The proper
study of mankind is man." For the most part adolescents
study almost every conceivable thing except themselves.
At the period of life when they are in greatest internal
turmoil, and when they are seeking to come to terms with
themselves and their bodies; and when pressures to suc-
ceed are weighing them down, more opportunity for the
kind of experience described above might enhance mental
health. To be sure, teachers who lead them in this kind
of experience must be carefully chosen for skill, maturity,
and judgment. There are some dangers involved. But the
benefits which would accrue far outweigh the dangers.
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CHAPTER X

As the Psychiatrist Saw it
By

ERNEST GOSLINE, M.D.

The development of a consultant type mental health
program would be incomplete without a chapter by the
Consultant. In serving this Project, I found the con-
sultees always ready to listen, to discuss, and to learn.
Together, we proved that a great deal can be done about
the mental health of a rural community provided there is
supportive local leadership, individual resourcefulness
and a willingness to undertake new approaches. Method-
ology emphasized the use of groups, and a study of these
group dynamics was an integral part of the Project.
Progress occurred as a result of detailed planning and
preparation. "Good intentions" alone without such plan-
ning are of limited value in such mental health programs.

New York State has assumed leadership in setting a
firm governmental basis for comprehensive mental health
programs through its pioneering Community Mental
Health Services Act. There have been many earlier at-
tempts at such programs; and through the industry and
zeal of many dedicated persons, amazing progress has
been made. These programs, however, never developed
the legislative structure or teachable techniques where-
with the idealism of the "Mental Hygiene Movement"
could be carried into practical and every day use."

Training in earlier years was directed toward clinical
problems as they appeared in the few existing Child Guid-
ance and Mental Health Clinics. Despite occasional studies
suggesting a greater community involvrnent in mental
health, the actual development of services was almost ex-

See Clifford BeersThe History of the Mental Hygiene Movement.
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elusively focused on a sick patient. The results of these
earlier movements brought State - sponsored traveling
clinics to rural areas; but, these clinic's although well inten-
tioned and well-staffed, did not realistically meet commu-
nity needs.

The Psi chiatrixt AN Consultant

The psychiatrist willing to serve as Mental Health
Consultant finds few guideposts in meeting this challenge.
The training of psychiatrists today simply does not pre-
pare them for the real problems facing our communities.
These highly talented, but over-specializol experts faced
with a consulting experime must, (1) be able to work
with groups ; (:2) avoid the temptation to promote their
own outlook to the detriment of other forms of psychiatric
treatment; (3) be flexible, i.e., an open minded attitude is
a major asset in any consultative experienee ; and (4)
have a great degree of self-awareness and frankness in
discussing his own experiences, personal biases, and theo-
retical background.

Mental health in an individual or a community does
not just happen. Rather, it is the result of a multitude of
cultural and social forces. The Consultant's task is to
enter into the community life to a degree, and in such a
manner, that a beneficial effect can take place in the total
mental health of the community. This requires a flexi-
bility of approach toward the many unsolved questions
of human inter-relatedness, and an interest in the total
field of human behavior.

Constant new meanings develop as one encounters a
variety of individuals in groups in the operational frame-
work of technical consultant. For example, if this consul-
tation is to the educational system, then education itself
takes on new meaning; and appears to the consultant as
a daily encounter with cataclysmic social forces which
deeply affect major theoretical backgrounds. Economical,
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political, ethical, psychological, or other theories useful
elsewhere, do not do justice to the multitude of facts and
phenomena of every day community life.

In the Lewis County Project, an experienced team,
under the able direction of the District Superintendent,
made it possible to initiate a Mental Health Project and
to sustain it through numerous crises. The careful build-
ing of community relations and the vast knowledge of per-
sons and local personalities accumulated diiring the years
by the Project Coordinator, Dr. Glyn M rris, made the
task of the Consulting Psychiatrist immeasurably easier,
and resulted in a rapid acceptance by the community of
the Technical Consultant. It seemed that absolutely noth-
ing was lost to the perceptive gaze of these perioLs, well
versed in the scrutiny of character and readily responsive
to human tragedy and comedy. I noticed that my personal
idiosyncrasies of expression and habit patterns, clothing
and even choice of cars, met a variety of interesting
responses in the community. Although demands on the
Consultant as he meets ever-emerging new tasks are great,
consultation grants much satisfaction ; problems are
solved and goals are achieved.

The Technique of Consultation
The consultation method in this reAearch project was

distinguished from other mental health al)proaches from
the very beginning! Psychotherapy was considered at
the onsft to be an untenable and impractical approach;
the emphasis was to be on preventive psychiatry. The
use of the special interest group, as "consultee," as for
!xample, counselors, administrators, clergymen, and PTA
groups, caused considerable variation in consultation
techniques according to the needs of the situation. Con-
sultation involves working directly with the consultee in
a variety of conferences or person to person situations.
In the consultation process, the consultee is led through
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the consultation method to solve mental health problems
within the framework of his normal professional role, i.e.,
the consultee is helped to meet a mental health problem
in his own area of administrative responsibility. Atten-
tion is focused on the problem situation, rather than on
the intra-psychic problems of the consultee. To be more
specific, the counselors discussed eases which were trouble-
some to them. This is an educational experience for the
consultee, and even though he is not expected to learn the
special techniques of the psychiatrist, he is expected to be
better able to cope with similar situations in the future.

Consultant activities with groups allowed for economy
in the use of the Consultant's time, greater community
particit'ation, and the opportunity to reach all strata of
community life.

The consultant must be sensitive to the way in which
the consultee becomes involved in the Project. On the one
hand, as the reader will note from previous chapters, care-
ful attention was directed to the order and the manner in
which each community group was approached, and became
participants in the Project. On the other hand, consulta-
tion may begin with an approach, either directly or indi-
reetly, on the part of a responsible consultee for help
with a problem. In responding to such requests, there
must be careful screening as to the reasons for the request,
expectations of the consultee, and particularly, the route
of the request. All requests for nssistnnee must be met
with directness, tact, equanimity, and if necessary, diplo-
matic but firm assertion of the "consultant" role and its
limitation. Requests were made during the Project which
at times circumvented the established order. In several
instances, the insistence on the part of the Consultant that
proper channels be utilized in the handling of an emotion-
ally disturbed person prevented psychic damage, self-de-
structive acts, and possible complex legal entanglements
for a number of consultees. Mistakes are possible; but
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these can be minimized if there is a sincere concern for
the human crisis involved. The consultation experience
serves as a period of growth and sell-exploration for both
consultant and consultee.

Conferences were frewunitly held concerning specific
personal situations or community attitudes. Discussion
of problems centered around ease material (sometimes
indirectly involving the personality of the onsultees) and
also the use of lecture material, discussions, films, drama-
tization of actual situations. panels and individual consul-
tations, with numerous key community figures. At tunes,
personality interactions were reminiscent of the tech-
niques available to psychotherapy. Psychotherapy, how-
ever, was ruled out in view of the limited time available
to the Consultant, uncertain Weal her conditions, distance
of travel, and the very nature el the Project as it evolved.
Psychotherapy was considerell to be as form of direct psy-
chiatric help, given to emotionally disturbed persons, or
groups of persons, usually over an extensive period of
time. The emphasis of consult:it )ft, on the other hand, is
on preventive psychiatry, and as such is often "a play it
by ear" type of approach. .1t times, however, direct serv-
icesusually much appreciated by the communitywere
provided until more definitive help could be obtained. In a
number of instair these consultations involved brief
psychotherapy .. nting to two or three sessions, or
consultation with .odividua Is involved in their own family
conflicts.

The consultation l>rc >cess in terms of specific groups
was revealing in terms of the variety of methods used and
the degree of susses achieved through these methods.
The techniques attempted were associated with a willing-
ness to try new apr 'aches and an action oriented research
ready to respond o the needs of the individual consultee
as these appeared. .1 goal of the Project was the formal
or informal follow-up of all such consultant activities in
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order to evaluate the effectiveness of each technique
utilized.

The Involvement of the Community
In a project such as this, the psi ehiatrist who seeks

the security of the jargon of psychiatry or psychoanalysis,
fails in the responsibility of communicating with inter-
ested laymen in everyday language. In community action
the consultant must be a person to whom groups Tifimar-
ilybut individuals as wellwill readily relate. Although
community change requires careful planning, a constant
redefinition of the role of the eGnsultant is also necessary.
During the I'rojeet, roles varied any where from friend,
confidant or ally, to sports car enthusiast, story teller, or
even maitre d' hotel. The growing self-awareness of par-
ticipants and their interest in mental health became a new,
vital, and meaningful experience only insofar as the Con-
sultant and the Project leaders developed a warm and
receptive response.

The mental health of communities can he modified
and significant changes in the social structure can occur.
Leaders of the community are already carrying responsi-
bilities for mental health and acutely feol their inadtgmacy
in meeting this demand. A program of mental health
works when people are willing to discuss mutual dissatis-
factions and are ready to face the necessity of change.

The involvement of community groups described in
preceding chapters tells (f citizens Who wanted to change
their outlook. The complete story would also tell of eve-
nings spent awa) from home, of demands on the time of
busy people, of self-sacrifice, of patient families, of much
reading and preparation, and of the sincere soul-searching
of participants in the Project. It would also include places
where meetings occurred: as in schools, cafeterias, sp ird
seminar rooms, on ski slopes and in a vast array of
offices, local restaurants, in homes, in ears en route to meet.
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lags, in libraries and even on the street. Discussion of
cases, personal experiences, tensions, new insights, cur-
rent events, the Birth Society, Existentialism, Freud and
Jung, Broadway musicals, religion and psychiatry, guilt
feelings, Tournier, Lord of the Flies; these and many
more were all grist for the mental health mill and were
discussed at meetings and with individuals.

The Medical Society became interested in testing
procedures, and an experienced lecturer spoke on the use
of drawings and art therapy. Case material was abun-
dantly used throughout the Project to illustrate discus-
sions. Theological questions were frequently discussed
from a psychological viewpoint. The Ministers' group
was most enthusiastic and interested but when this group
suggested that the consultant analyze the "order of sYnr-
ship" diseretion rather than valor led the day.

There have been previous mental health projects in-
volving the school system and the potential of this resource
in rural', communities is great. In reviewing such projects,
a nuinisir of pitfalls and booby-traps seemed to appear in
this approach. Careful attention must he paid to chan-
nels of information which although diffieult to find always
exist. They must be recognized and used even if this be
at the expense of missing an opportunity for sonic impres-
sive but unnecessary "rescue."

The limited utilization of a psychotherapeutic approach
was decided upon after much deliberation. The group
dynamics experience With school guidance personnel added
a new dimension to the Projet but also complicated the
Consultant role by veering close to psychotherapy. The
group members learned grimp dynamics by actual par-
ticipation in a group experience. At first members were
most unomfortale but as the group progressed and be-
came cohesive, members gained greater depth of under-
standing and self-confidence in handling group situations
appearing within the school setting.
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In examining the forward progress of community
groups from frustration and defensiveness, to positive
action, constructive self-appraisal and planning, several
principles emerged:

1. The consultant is not a volunteer and must await
the request of the consultee for assistance.

2. Preliminary planning and discussion is an integral
part of consultant activity.

3. Effective community action with groups or individ-
uals depends on repeated encounters and a variety
of material and presentation.

4. The consultant must respect the special needs of
persons living in small communities, such as the
need for anonymity and for privacy of a different
kind than might be found in the urban community.

5. There was a preliminary and ongoing clarification
of consultant roles prior to any action.

The program T)roeeeded in an atmosphere of mutual
and consistent support, easy accessibility and open com-
munication. All aspeets of the program were considered
for follow-up and research evaluation.

Mental Health Implications of the Project
The development of mental health services in the

United States today is extremely uneven. Rem:mended
standards which are realistic for many communities, at
tunes appear to la. based more on urban than rural needs.
When one considers the basic man-power shortage it the
United States in mental health and the basic economic
11PCds of the personnel involved, III(' recommendations of
the Joint Committee on Mental Illness appear imrticu-
lately unrealistic for rural areas.

The presence of the Psychiatrie Consultant who has
been trained in the field of general psychiatry and also in
psychoanalytical theory is a new and comparably unex-
plored addition to the educational field. The appreciation
of the individualand of the individual in his inter-re-
latedness with his fellow manis a theme which has peri-
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odically recurred for thousands of years. Now we find it
time to appreciate the individuality of the mentally ill,
mentally retarded or emotionally disturbed person as
well. As the behavioral sciences have developed, spevial-
ists who are concerned with personality growth and the
development of children have become a pronounced part
of the American educational scene. When a mental health
point of view finds itself to he pervasive among those who
play key roles at strategic times in the lives of individuals,
great influence may lw brought to hear on the education
and personality development of children. We have shown
the need of such personnel to some extent and the great
possibilities of the future development of these in the
Lewis County Cooperative Youth Project.

The pi esence of educational disabilities such as learn-
ing clefects in reading, writing or mathematics, the with-
drawal of children from specific sehool situations, hyper-
activity in its many forms, school phobias, and many
other children's disorders fornish objective data on which
a mental health research project in the area of youth can
be focused. The teacher working each day of the week in
his third grade class needs a host of supportive agents.
lie must receive support from the entire administrative
school structure, which in turn is supported through
State and Federal levels. Since the teacher acts as a
parental surrogateat least in the imagination of the
children he also needs support from the parents and
communication with them. lie must function as the agent
for the transmission of cultural standards, as well as the
standards of the community. Within the framework of
the classrootn, he must now recognize the need for accept-
ance of oneself and the acceptance of children in their
growth and development.

When a child arrives in school at the age of five or six
he may look forward to a series of experiences, both indi-
vidual and group. Through these he is asked to learn
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essential knowledge and basic attitudes which are essen-
tial to survival. At some time this child will he asked to
respond to stress. Gerald Caplan, from the Harvard
School of Public Health, indicates that relatively short
periods of crisis within individuals and groups are periods
when one is struggling to cope with the dangers of frus-
trations. The significance of these events have lasting
influence on ones future mental health. Dr. Caplan states

,that "during such periods there is a temporary disorgan-
ization of personality functioning and during the subse-
quent reorganization phase new lasting and sometimes
drastically changed personality patterns are possible."
The responses to this stress have therefore more enduring
significance for mental health than merely immediate
relief from frustration or escape from danger.

The Lewis County Project brought into practical focus
many of the theoretical developments within the field of
psychiatry. It is education's function to provide a sound
basis for carrying the idealism of the mental hygiene
movement into practical and everyday use!

We have demonstrated that even the extreme diver-
sity and sophistieation of psychoanalytic technique can
1w used to explain many of the phenomena that occur
within the edueational framework of the school and within

context of a rural community. We have demonstrated
that psychiatric consultation can he successfully utilized
in a rural ommunity and that a community mental health
project can he successfully organized within the frame-
work of the school system.
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CHAPTER XI

Miscellaneous But 11111mtant Notes

Insofar as this document is both a report and, hope-
fully, a blueprint of a kind, it seems necessary to make
some 1111111 points.

Pirst, it would lit. unfair to the reader to leave hint with
the impression that the program described in this report
always rolled smoothly along. Semantic problems fre-
quently emerged. The most obvious examples of this have
been described in ( 'balder IV when the administrators and
others met for the first time to discuss the Project. Inas-
much as mental health eludes a neat definition, it would
be unusual indeed not to expect semantic difficulties when
a community embarks on a program to promote mental
health. The Consulting Psychiatrist, himself a profes-
sional in the field of mental health, coped with this diffi-
culty at every step of the way. Fortunately he recognized
early that there would be semantic problems, and reduced
them insofar as it was possible by avoiding the use of
teAnical tep., and by wide use of illustrations.

Inasmuch as this was a pilot project, the planners
uuavoidably took in more territory than was possible to
handle within the time limit of the Project.

There war:; some unavoidable bungling of the research
aspect or the Project, not by those who eventually did the
research, but primarily because the Project and research
were not conceived as a unit. In other words, the Project
got underway before the research was designed. There
was some occasional fumbling in the back field because
the plays called were not clear to all concerned. We might
say that while no apologies are offered for these short-
comings of the Project, these are lessons learned by ex-
perience and hindsight.

While the Project was never in serious danger, nor
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were there any catastrophic situations, there was one
period when it became clear that the Project leaders wished
they had not taken in, or tried to take in, so much terri-
tory: a few people were suffering from the fatigue of
meeting Project commitments already underway. Such
a situation developed approximately two years after the
Project began. Fortunately for all concerned, the Con-
sulting Psychiatrist came to the rescue.

To be specific, this was during the series of PTA meet-
ings described in Chapter IX, which involved consider-
able participation by personnel from the District Super-
intendent's office. At an informal meeting of the District
Superintendent, the Project Coordinator, the School Psy-
chologist and the Elementary Supervisor, the group was
obviously discouraged, and members spoke frankly to this
point. It was clear that the group was making heavy
weather of the Project; they spoke openly of their dis-
couragement and their personal difficulty in seeing the
Project develop as planned. At this time, there was also
some apprehension as to the adequacy of evaluating the
Project. Consequently a meeting was arranged with the
Consulting Psychiatrist.

At this meeting the Psychiatrist listened to the "moans
and groans" of the Project leaders and then came to the
rescue. He suggested that the situation as described be
placed within a psychotherapeutic frame of reference.
First of all, he pointed out the number and extent of posi-
tive actions taking place as a result of the Project. The
Child Study groups were moving along smoothly; meet-
ings of the administrators were going along smoothly,
and the enthusiasm of the administrators for their meet-
ings had not diminished; and the same could be said of
meetings with the counselors, the clergy, and other small
groups of teachers meeting with their principals. He fur-
ther pointed out that the motivational factors were well
developed; and that the District Superintendent's office
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was now being viewed as a resource center for developing
mental health within the community ; that a good rela-
tionship had been established with the various groups
involved.

He stated that the people who were responsible for
much of the Project were in the same position as a thera-
pist who has spent considerable time and effort with a
patient and would like to see the patient make more rapid
progress; and that this in itself develops hostility in the
therapist which in turn could produce hostility in the
patient. He then suggested that the group focus on the
resistances in the situation ; and theft these resistances
might he in the nature of non-essential goals of the Proj-
ect, that is, aspects of the Project which were beyond reach.
He made clear that if members of the group continued in
their present state of mind their hostile and destructive
feelings would, of course, create a reaction in the com-
munity. Further discus'sion helped to clarify the issues
involved ; sails were trimmed to meet the requirements of
the situation. After thisimeeting, members of the District
Superintendebt's staff concluded that the frank discus-
sion of their problems had been most helpful ; that by
looking at achievements so far accomplished, and that ac-
eepting the reality of the situation by cutting out some
of the Project goals, had been good therapy for all con-
cerned.

And now a word or two on strategy and planning.
Despite some difficulty in reaching the Project goals, it is
important to note that considerable planning went into
the Project and that even before the Project got under-
way, there was consideration given to what was termed
overall strategy. A five page memorandum was drawn up
which included such items as the following:

Careful consideration of what is involved in bringing
about change in attitude.
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The place and use of the power structure of a commu-
nity.
Blocks to mental health.
Methods of communication and obstacles to commu-
nication.
Available community resources.
How best to enlist the cooperation of the school admin-
istrators.
Hove best to plan the strategy essential to involving
the , eachers.
Helping teachers grow as persons.
The nature of change and how c' Inge is brought
about.
How to improve communications.
Patterns of leadership.
How to involve teachers in the process of defining
problems for in-service education, etc., etc.
As the Project progressed, attention was given to vari-

ous methods of bringing in other groups. Before the
Protestant and Catholic clergymen were included, meet-
ings were arranged with one member from each group
so that the Project could be carefully explained to one
person to get his reactions. If the group had a formal
organization such as the Protestant ministers, and the
Medical Association had, in this case, the chairman of
each group was, of course, contacted so that protocol would
not be violated.

In the case of the Medical Association, the representa-
tive appointed by the President of the Association was
very careful to outline the difficulties which might be
encountered in arranging a series of meetings with the
county physicians. He then went on to suggest methods
by which these difficulties might be avoided. In other
words, wherever it seemed necessary to do so, there was
preliminary discussion of the possible pitfalls, roadblocks,
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booby-traps, etc., which might be encountered along the
way. In one way or another the following question was
asked, "What are we apt to run into in this particular
aspect of the Project?"

Before the Consulting Psychiatrist met with any group
he always spent time with the members of the District
Superintendent's staff to discuss in detail what has been
described above. Insofar as it was possible to do so, all
aspects of the forthcoming "encounter" were gone over
in detail.

The District Superintendent held innumerable confer-
ences with various members of his small staff in order to
discuss details of the Project and to look carefully at all
the difficulties which might be met along the way. Con-
siderable thought was given to any strain which might
be placed upon the teachers involved in the Project.

In conclusion, a basic assumption of the Project lead-
ers was that insofar as possible to do so, it would be most
important to take into account the different points of
view and possible problems, and to discuss these carefully,
before embarking on any aspect of the Project. It was
assumed and accepted that such planning would require
time, and in this ease, the District Superintendent pro-
vided time for such thought and discussion as was needed.
When teachers were involved in an evaluation of the
Project, time was provided within the school day for this.

A brief comment on the county-wide conferences which
closed the third and fourth years of the Project. The first
of these conferences, held in May 1962, took place in the
high school of the county-seat, the Lowville Academy and
Central Schoo', In a Q.nse this conference was held more
for the benefit of the Project leaders than for the con-
ferees. The conference reports state "A planning com-
mittee representing fifteen Lewis County community
agencies, churches, Medical Association, and schools met
for an all day conferenceto discuss the next phase of
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the Lewis County Cooperative Youth Project." The fifty
persons who attended the conference were divided into
five groups, and directed themselves to five questions deal-
ing primarily with developing guidelines for such matters
as, ways of providing continuous education regarding
understanding of mental health; defining special groups
needing counseling services; ways of utilizing more serv-
ices within the community as these might be developed as
a result of the Project. The groups dealt with the general
question "Is it possible to develop procedures and re-
sources within our community which can be useful before
the point where highly specialized personnel must be called
upon !" In a sense, the conference was planned to obtain
a subjective evaluation of the Project's impact on the
community-at-large.

A year later the Project closed with a conference of
seventy persons primarily selected because they repre-
sented groups who had participated extensively in the
Project, as well as representatives of groups which might
be brought in sometime in the future. Although the con-
ference theme was "School Children in the Achievement
Squeeze," the program was planned so that the five dis-
mission groups could make recommendations for extend-
ing the mental health program now established in Lewis
County. This, on the basis that available funds make it
possible to continue the services of the Consulting Psy-
chiatrist. Interestingly enough, the main sessions of the
conference were held in the newly constructed eon femme
room of the local bank; the group sessions were held in
the Baptist Church ; and luncheon was served in the dining
room of the Episcopal Church.

The Lewis County Cooperative Youth Project had
started within the school system, so it seemed proper that
the first phase should he ended by dealing with a problem
which is increasingly cogent and has many implications
for mental health. On the program cover was a quotatiou
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taken from the Saturday Review of May 18, 1963, which
served as a sort of text for the conference.

This (pressure on children) is an extreme form of
a national neurosis already infecting the American family
b which the attitude of parents has been corrupted into a
demand for academic achievement that sacrifices the true
purposes of education in favor of an obedience to the
national will."

The theme cut across all segments of the community,
and the program included five questions for discussion,
the fifth being perhaps the most significant: how can the
community-at-large muster all its resources on behalf of
children and youth, and provide the kind of inter-commu-
nication between agencies which would enable them to
move in this direction

The reports of the conference groups may be summar-
ized as follows :

1. Children and youth of ability who live in small or
rural communities are subjected to demands from
many competing sources, with the problem of school
bus transportation complicating the situation.

2. It vas recommended that an annual conference on
children and youth be held within the county. This
conference should include one section consisting of
adolescents.

3. There is an increasing need of counseling services
for adults, and these services should be made easily
available.

4. The District Superintendent of Schools for Lewis
County was requested to take the initiative in set-
ting up a council of all agencies within the commu-
nity directly or indirectly concerned with children
and youth.
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APPENDIX A

OUTLINE OF A THEORY OF HUMAN MOTIVATION

(Adapted from Chapter S, "Motivation and Personality' by A. H.
Maslow, By permission of Harper & Row, Inc.)

Basic Needs:

I. The Physiological Needs:
a. Hunger
b. Thirst
c. Necessary to distinguish between appetite and life alp Ith;

hunger and thirst.

IL The Safety Needs:
a. Physical
b. Psychological (security)
c. Need for nu orderly, predictable world.

III. The lAe Needs:
a. Affect ion
b. Belong-Mimeo
c. Affiliation
d. Peer acceptant*

IV. The Esteem Needs:
a. Prestige
b. Status
e. Recognition
d. Self-esteem more important than esteem by others.

V. The Need for Self-Actualization:
a. Intcllectual curiosity
b. Autonomy
e. Creative love
d. Cognitive control.

Important Concepts:
L Basic human needs are organized into a hierarchy of relative

prepotency.
2. Prepotency concept implies that gratification of needs is not

merely satiation, but is a means of release.
3. If a need is truly satisfied it is unimportant in the current

dynamics of the individual. Only unsatisfied needs act as
strong motivators of behavior.

As used in the administrators' meetings.
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APPENDIX B

DEVELOPMENTAL TASKS AT AGE TWELVE

(Adapted from Havighurst, courtesy of David McKay, Inc.")

1. Learning to care for and use the body in an effective manner.
2. Getting along with age-mates in a constructive pattern of social

interaction.

3. Learning an appropriate masculine or feminine social role.
4. Acquiring a set of values aad an ethical system as guides to behavior.
5. Achieving personal independence from parents and other adults.
& Learning an appropriate set of sodal attitudes toward institutions

and social groups.

The Adolescent Peer Group
1. Achieving new and more mature relations with age-mates of both

sexes.

2. Achieving a masculine or feminine social role.
3. Accepting one's physique and using the body effectively.
4. Achieving emotional independence of parents and other adults.
5. Achieving assurance of economic independence.
6. Selecting and preparing for an occupation.
7. Preparing for marriage and family life.
8. Developing intellectual skills and concepts necessary for civic

compeience.

9. Desiring and achieving socially responsible behavior.
10. Acquiring a set of values and ethical system as a guide to behavior.

In "Human Development and Education," the tasks are described in
detail, and suggestions are made regarding curriculum resources. The
above is the outline used at the administrators' meetings.
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APPENDIX C

FILMS
Title Producers

Sibling Rivalries and Parents. McGraw Hill Book Co., New York, N. Y.
Sibling Relations and Personality

McGraw Hill Book Co., New York, N. Y.
Emotional Maturity McGraw Hill Book Co., New York, N. Y.
Feelings of Hostility McGraw Hill Book Co., New York, N. Y.
Feelings of ROM" McGraw Hill Book Co., New York, N. Y.
Feelings of Depression McGraw Hill Book Co., New York, N. Y.
Maintaining Classroom Discipline

McGraw Hill Book Co., New York, N. Y.
Discipline During Adolescence . .McGraw Hill Book Co., New York, N. V.
Perception McGraw Bill Book Co., New York, N. V.
Toward Emotional Maturity McGraw Hill Book Co., New York, N. Y.
Meaning of Adolescence McGraw Hill Book Co., New York, N. Y.
Meeting the Needs of Adolescents

McGraw Hill Book Co., New York, N. Y.
Over-Dependency ifeflniw Hill Book Co., New York, N. Y.
Individual Differeticee Meileaw F.iii :look Co., New York, N. V.
Families First Ne-r York State Youth Commission
Demonstration in Perception

U.S. Navy, Motion Picture Section, New York, N. Y.
Unconscious Motivation Lester F. Beek, University of Oregon
Angry Boy International Film Bureau, Chicago, Ill.
Helping Teachers to Understand Children

Parts I and II United World Films, Ise., New York, N. Y.
Near Home P;itish Information Services, New York, N. Y.
Preface to a Life .. .United States Office of Education, Washington, D. C.
Passion for Life Brandon Films, New York, N. Y.
Shyness National Film Board of Canada, New York, N. Y.
Over-Dependency National Film Board of Canada, New York, N. Y.
Nature and Development of Affection

University of Wisconsin, Department of Psychology
Primate Laboratory (H. F. Harlow and R. Zimmerman)

The titles of films available for programs of the kind under consider-
ation in this report are too numerous to mention. Most of the titles may
be found in the Film catalogue of the Audio-Visual Center, Indiana Uni-
ver.sity, Bloomington, Indiana, or one issued by any other State univer-
sity. The Psychological Cinema Register, bated by the Pennsylvania
State University, University Park, Pa., deserves special mention.
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